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CHAPTER  I 


THE  PROBLEM  AND  DEFINITION  OF  INTEREST 

The  problem  of  students’  interests  has  been  accorded 
Increasingly  more  attention  and  study  in  late  years  until, 
today,  it  is  a generally  accepted  maxim  that  without  inter- 
est there  will  be  no  educational  growth.  Many  investigations 
have  delved  into  the  realm  of  students'  interests;  however, 
the  vast  majority  of  such  investigations  have  dealt  largely 
with  the  determination  of  broad,  general  interests  in  both 
school  and  outside  activities.  Many  studies  have  served  to 
establish  the  relationship  between  the  expressed  preferences 
of  students  and  their  curricular  abilities  or  achievements. 
Other  studies  have  tested  the  validity  of  students’  estimates 
of  their  interests.  In  only  one  case,  that  has  come  to  the 
attention  of  the  writer,  has  a study  been  made  to  determine 
the  interests  of  students  in  the  various  phases  or  divisions 
within  the  limited  field  of  a single  course  or  subject.  This 
study  is  described  at  length  in  Chapter  II. 

I.  THE  PROBLEM 

Statement  of  the  problem.  It  was  the  purpose  of  this 
study  (1)  to  determine  the  interest  of  students  of  the  elev- 
enth grade  level  in  the  various  phases  or  divisions  of  the 
field  of  United  States  history;  (2)  to  show  the  relationship 
between  these  expressed  interests  and  such  factors  as  age. 
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sex,  curricula,  and  the  textbook  in  use;  and  (3)  to  present 
student  attitudes  with  regard  to  the  study  of  United  States 
history. 


Importance  of  the  study.  For  many  years  the  study  of 
United  States  history  in  our  schools  consisted  of  the  narrow 
practice  of  learning  and  even  memorizing  the  names  of  our 
great  military  leaders,  and  our  presidents  and  other  outstand- 
political  figures.  Little  by  little  down  through  the  years, 
it  has  been  realized  that  military  and  political  history  are 
only  parts,  although  important  ones,  of  the  whole  of  United 
States  history. 

United  States  history  as  it  is  ideally  taught  today 
is  a study  of  America  — its  lands,  its  peoples,  its  homes, 
and  its  institutions.  The  central  theme  is  American  life 
with  its  many  and  varied  ramifications.  Such  a study  is  ne- 
cessarily more  complex  and  broader  in  scope  than  the  limited 
study  of  earlier  years.  It  is  patent  that  not  every  facet 
of  history  will  appeal  to  nor  interest  every  student.  It  is 
conceded  that  some  students  will  have  little  or  no  interest 
in  any  phase  of  our  history.  It  is  the  contention  of  the 
writer  that  most  students  are  sufficiently  interested  in 
enough  phases  of  United  States  history  that  by  associating 
the  phases  of  greater  interest  with  the  phases  of  lesser  or 
no  interest,  the  learning  product  will  be  increased  to  a 
greater  degree  than  would  otherwise  obtain.  The  manner  in 
which  this  association  is  to  be  accomplished  is  a problem 
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for  the  Individual  teacher,  and  no  attempt  will  be  made  here 
to  discuss  that  problem.  The  abiding  task  at  hand  remains 
that  of  determining  the  relative  Interest  of  students  in  the 
various  phases  of  United  States  history. 

II.  DEFINITION  OF  THE  TERM  "INTEREST" 

Accepted  definitions.  The  term  '’interest"  was  defined 
by  various  educators  with  remarkable  agreement.  Billett  de- 
fined interest  as,  "that  relationship  between  the  pupil’s 
present  tendencies  toward  and  capacities  for  behavior,  and 
the  immediate  goal  toward  which  he  is  working. "1 

Jones  said  interest  is,  ” a feeling  of  liking  as- 

sociated with  a reaction,  either  actual  or  imagined,  to  a 
specific  thing  or  situation. "2 

Davis  and  Taylor  described  interests  as,  " the  out- 

ward manifestations  of  attitudes  and  ideals  possessed  by  the 
individual  and  [interests]  constitute  driving  forces  in  at- 
tainment. "3 

The  definition  used  in  the  present  study.  It  was  not 
considered  best  to  closely  define  the  term  "interest"  for  the 

1 Roy  0.  Billett,  Fundamentals  of  Secondary  School 
Teaching  (Boston:  Houghton  Mifflin  Company,  1940),  p.  112. 

2 Arthur  J.  Jones,  Principles  of  Guidance  (New  York; 
McGraw-Hill  Book  Company,  Inc.,  194-5),  p.  191. 

3 Robert  A.  Davis  and  Hazel  E.  Taylor,  "Significance 
of  Research  on  Interests  for  the  Classroom  Teacher,"  Educa- 
tional Administration  and  Supervision . 29 : 365 . September,  194-3. 
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purpose 8 of  this  study.  Since  each  student  was  asked  to  sub- 
jectively evaluate  his  reaction  to  each  of  several  items,  it 
was  thought  that  any  attempt  to  delimit  the  connotation  of 
the  term  would  serve  only  to  confuse  the  student.  No  valid 
purpose  would  be  gained  by  attempting  to  standardize  the  vary 
ing  conceptions  of  the  meaning  of  the  word.  It  was  decided 
that,  unless  requested,  no  definition  of  the  word  would  be  of 
fered  at  the  time  of  administering  the  questionnaire. 

The  definition  forthcoming  upon  request  was  left  to 
the  discretion  of  the  teacher  of  each  class.  The  writer  be- 
lieved that  the  regular  teacher  of  each  class  was  in  a more 
advantageous  position,  through  previous  knowledge  of  the  clas 
to  furnish  any  necessary  definition  than  would  be  the  writer, 
a stranger  in  every  sense  to  the  members  of  the  classes. 
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CHAPTER  II 


REVIEW  OF  PERTINENT  LITERATURE 

A perusal  of  the  literature  available  in  the  field  of 
interest  studies  disclosed  a plethora  of  investigations  and 
Inventories  designed  to  determine  the  general  interests  of 
school  children,  A few  studies  had  investigated  the  prefer- 
ences of  students  in  regard  to  one  phase  of  a single  subject; 
and  others  in  regard  to  preferences  in  classroom  procedures 
and  methods.  It  appeared  that  this  study  was  rather  unique 
in  its  field  as  the  only  similar  study  known  to  the  writer 
dealt  with  the  interests  of  Junior  high  school  pupils  in  the 
subject  of  United  States  history.! 

I.  THE  PRITZKAU  STUDY 

The  technique.  Pritzkau  devised  a study  which  aimed 
to  determine  the  interest  of  Junior  high  school  pupils  in  the 
various  topics  of  eight  units  which  covered  the  entire  field 
of  United  States  history  as  presented  in  certain  Junior  high 
school  textbooks.  The  basic  textbook  was  The  American  People 
and  Nation,  by  R.M.  Tryon  and  C.R.  Lingley.  The  investigation 
was  incorporated  into  the  plan  of  study  of  United  States  his- 
tory as  taught  to  two  hundred  eighty  pupils  of  the  seventh 

1 Philo  T.  Pritzkau,  "The  Determination  of  the  Inter- 
ests of  Junior  High  School  Pupils  in  the  Field  of  American 
History,"  (unpublished  Master’s  thesis.  The  University  of 
Chicago,  Chicago,  1931). 
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grade  in  a Denver  school. 

The  pupils  were  divided  into  sections  in  accordance 
with  the  usual  practice  of  the  school.  Each  section  was  sub- 
mitted to  a three-fold  technique  to  determine  the  interest  in 
the  topics  of  each  unit.  The  first  phase  of  the  technique, 
called  the  orientation  phase  by  Pritzkau,  consisted  of  obser- 
ving the  amount  of  time  devoted  to  reading  in  the  textbooks 
about  each  topic  when  the  unit  was  first  presented. 

Secondly,  each  pupil  of  the  section  was  supplied  with 
a prepared  list  of  the  topics  of  the  unit  studied  in  the 
orientation  period.  The  pupils  were  asked  to  indicate  on  this 
checklist  their  first  and  second  choices  of  the  topics  accor- 
ding to  their  interests.  This  procedure  was  labelled  the 
questionnaire  by  Pritzkau. 

Thirdly,  after  the  questionnaire  was  answered,  the 
pupils  held  a discussion,  and  made  reports  on  the  topics  of 
the  unit.  Following  the  discussion  and  report  period,  the 
investigator  interviewed  the  pupils  and  again  determined  their 
interest  in  the  topics  of  the  unit. 

Organization  of  the  course.  For  the  purposes  of  his 
study,  Pritzkau  divided  the  field  of  United  States  history  in- 
to eight  units,  as  follows: 

Unit  I The  Discovery  and  Exploration  of  America. 

Unit  II  Colonization  and  the  Struggle  for  Supremacy 


in  North  America 
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Unit  III 

Unit  IV 
Unit  V 
Unit  VI 

Unit  VII 

Unit  VIII 


The  Revolution  and  the  Establishment  of  the 
American  Nation. 

National  Growth  and  Democracy. 

Expansion  and  Conflict. 

Reconstruction  and  Emergence  of  Present  Day 
America. 

Industrialization  and  Expansion  of  the  United 
States. 

The  United  States  as  a World  Power. 


The  number  of  topics  in  each  unit  ranged  from  five  in 
Unit  III  to  ten  in  Unit  V,  with  an  average  number  of  6.75 
topics  per  unit.  Unit  I was  selected  as  typical,  and  the  top- 
ics were  as  listed: 

1.  The  Spirit  of  Western  Adventure. 

2.  What  the  People  Thought  about  the  World  at  that  Time. 

3.  Columbus'  Plans,  Preparations,  and  Voyages. 

4.  How  America  was  Named. 

5.  The  Gold- Seekers  of  Spain. 

6.  English  and  Spanish  Rivalry. 

7.  The  French  Missionaries  and  Fur-Traders  in  Canada  and 

the  Mississippi  Valley. 


Pritzkau*  s general  conclusions.  The  following  general 
conclusions  were  arrived  at  by  the  investigator  following  his 
study  of  the  results  of  the  orientation  period,  the  question- 
naire, and  the  interview: 
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1*  Junior  high  school  pupils  are  mainly  Interested  in 
topics  dealing  with  living  conditions  of  the  people,  how 
things  used  to  be  done,  types  of  amusements,  and  progress 
made, 

2.  The  higher  groupings  of  pupils  are  Interested  in  the 
thinking  of  people,  and  like  to  contrast  the  ideas  of  the 
earlier  people  with  the  ideas  of  the  people  of  the  present 
day. 

3.  The  lower  groups  and  even  a great  percentage  of  the 
upper  are  interested  in  inventions  and  improvements  of  the 
past,  and  in  the  progress  of  science  and  invention  at  the 
present  time.  Junior  high  school  pupils  are  people  of  act- 
ivity and  are  interested  in  all  types  of  movement  and  activity 
in  travel,  communication,  and  discoveries  in  mechanical 
science. 

4.  All  the  groups  like  to  read  about  adventure  in  the 
opening,  up  of  a new  territory  or  state.  For  example,  a 
very  interesting  topic  to  the  pupils  in  the  study  was  "The 
New  West  Between  1800-1840". 

5.  The  pupils  are  interested  in  war  accounts  because 
such  accounts  show  action,  thrills,  and  deeds  of  bravery  and 
loyalty.  However,  since  the  textbooks  used  in  the  study  did 
not  devote  an  undue  proportion  to  the  war  phases  of  American 
history,  the  pupils  gave  more  attention  to  other  historical 
topics. 

6.  The  higher  groups  select  topics  which  challenge 
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thought  more  frequently  than  the  lower  groups. 

7.  Political  or  economic  topics,  such  as  “Hamilton's 
Financial  Measures",  “The  Problems  of  Peace",  and  "Political 
Issues  and  General  Unrest"  failed  to  attract  a great  deal  of 
interest,  especially  among  the  lower  groups. 

8.  In  general,  it  might  be  said  that  Junior  high  school 
pupils  are  interested  in  American  history. 2 

II.  A CRITICAL  ANALYSIS  OF  THE  PRITZKAU  STUDY 

The  Prltzkau  study  is  one  which  has  many  points  of 
value  while  at  the  same  time  there  are  many  omissions  which 
serve  to  detract  from  its  general  worth  to  the  teacher  of 
United  States  history. 

Explanation  of  the  technique.  The  technique  could  have 
been  better  reported,  especially  in  reference  to  the  timing 
of  giving  the  questionnaire  and  the  interview.  A reader  of 
the  thesis  can  gain  no  conception  of  the  manner  in  which  the 
Interest  study  was  correlated  with  the  actual  teaching  of  the 
unit*  The  reader  is  told  that  the  questionnaire  was  given 
after  the  orientation  period,  but  he  is  not  told  what  teach- 
ing procedures  intervened,  nor  is  he  told  the  extent  or  nature 
of  the  studying  done  by  the  pupils  before  filling  out  the 
questionnaire.  No  clear-cut  conception  of  the  time- span  be- 
tween the  administration  of  the  questionnaire  and  the  final 
interview  may  be  gained. 


2 Ibid. , pp.  78-79 
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The  unit.  In  light  of  modern  thought,  the  use  of  the 
term  "unit”  to  designate  the  divisions  of  the  course  of  study 
^ must  be  questioned.  The  term  has  been  loosely  used,  and  only 

lately  has  there  been  anything  resembling  agreement  on  its 
meaning.  In  the  absence  of  the  complete  unit  assignment  for 
any  one  of  Pritzkau's  units,  these  divisions  could  have  been 
more  fortunately  and  exactly  labelled  chronological  divisions 
or  phases. 

Repetition  of  topics.  Since  the  divisions  were  chron- 
ologically derived,  it  was  to  be  expected  that  one  topic,  in 
similar  wording,  would  appear  in  more  than  one  unit.  An  ex- 
ample of  this  recurrence  is  topic  number  five  in  Unit  IV, 

"The  Factory  System  in  the  United  States";  topic  number  five 
in  Unit  V,  "Change  of  the  Factory  System  Between  1830  and 
i860";  topic  number  four  in  Unit  VI,  "Beginning  of  Signifi- 
cant Changes  in  Industry";  and  topic  number  three  in  Unit 
VII,  "Industrial  Expansion".  These  topics  are  largely  syn- 
onymous and  it  would  be  expected  that  a pupil  interested  in 
industrial  expansion  in  one  period  of  history  would  also  man- 
ifest an  interest  in  that  topic  of  history  during  other  per- 
iods. A glance  at  the  results  of  the  study,  however,  shows 
that  in  only  one  of  the  units  was  a topic  pertaining  to  in- 
^ dustry  the  topic  of  greatest  interest.  One  industrial  topic 

was  ranked  seventh  in  interest.  Such  results  did  not  inspire 
confidence  in  the  consistency  of  the  instrument,  but  did  show 
that  Pritzkau’s  study  was  better  designed  to  indicate  the  re- 
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lative  Interest  in  the  topics  of  one  unit  than  it  was  to  indi- 
cate the  interest  in  a topic  common  to  all,  or  most,  units. 


11 


Widening  of  interests.  It  was  noticed  that  the  result 
of  each  technique  in  turn  revealed  that  a section  was  widen- 
ing its  interest  to  include  other  topics.  In  many  cases,  a 
topic  that  was  glossed  over  in  the  orientation  period  had 
gained  interest  by  the  time  of  the  questionnaire  and  was  of 
first  Interest  at  the  time  of  the  final  interview.  This 
phenomenon  supports  the  view  of  another  author  who  says,  "all 
interests  are  learned  and,  therefore,  present  interests  may 
be  modified", 3 One  apparent  cause  for  the  changing  interest 

in  topics  is  noted  by  the  author,  " there  is  a tendency 

on  the  part  of  the  pupils  to  devote  more  time  to  the  reading 
of  the  first  topic  of  the  list  regardless  of  interest 
This  observation  implies  that  the  relative  position  of  a top- 
ic in  a list  of  topics  is  as  important  as  the  Inherent  inter- 
est of  that  tbplc  and,  therefore,  listing  should  not  be  hap- 
hazardly done. 

III.  OTHER  STUDIES 

The  studies  described  in  part  in  the  remainder  of 
this  chapter  are  pertinent  to  the  study  only  insofar  as  they 
serve  to  establish  the  need  for,  and  the  Importance  of, 

3 Walter  V.  Bingham,  Aptitudes  and  Aptitude  Testing 
(New  York:  Harpers  and  Brothers,  1937),  p.  63* 


4 Pritzkau,  oq.  cit. , p.  33 
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interest  studies  and  investigations.  In  no  instance  are  the 
detailed  results  of  these  other  studies  germane  to  the  par- 
ticular problem  of  the  study  at  hand;  therefore,  they  are 
only  fragmentarily  reported  here. 


The  significance  of  interests.  An  increasing  signifi- 
cance is  ascribed  to  the  interests  and  attitudes  of  an  indi- 
vidual in  regard  to  his  development  and  growth.  This  view 
is  endorsed  by  one  author,  who  concludes; 

These  interests  and  attitudes  are  Important  from  the 
functional  point  of  view  in  predicting  and  controlling 
behavior  through  a knowledge  of  those  interests  and 
attitudes  which  are  dynamic  in  the  Individual's  behavior. 
They  are  of  added  importance  in  our  modern  concepts  of 
the  purpose  of  education.  Interest  is  vitally  related 
to  one's  experiences,  background,  ability  and  curiosity. 
Interest  is  also  closely  related  to  success  and  to  the 
things  we  tend  to  do  well.  The  reverse  of  this  is  also 
true,  for  we  shall  probably  do  best  those  things  that 
are  of  greatest  interest  to  us. 5 

Davis  and  Taylor^  consider  interests  as  highly  signi- 
ficant symptoms  of  the  student's  inner  cravings  and  desires, 
and  urge  the  recognition  of  all  such  Interests  as  direct 
means  of  motivating  work  In  various  subjects. 

The  unit  method  of  instruction  is  more  and  more  ex- 
tensively utilized  in  our  school  systems  because  of  its  ob- 
vious advantages.  A leading  proponent  of  the  unit  method 


5 Karl  C.  Garrison,  "Adolescent  Interests  in  Relation 
to  Instruction,"  High  School  Journal,  19:14,  January,  1936. 

6 Robert  A.  Davis  and  Hazel  E.  Taylor,  "Significance 
of  Research  on  Interests  for  the  Classroom  Teacher,"  Educa- 
tional Administration  and  Supervision.  29:365,  September, 
1943. 
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has  said  that  the  unit  assignment  is  most  effective  when  it 
is  differentiated  to  take  into  account  a number  of  variable 
factors,  prominent  among  which  are  the  interests  of  the  indi- 
vidual. 7 

Permanence  of  Interests.  It  is  commonly  agreed  that 
interests  are  learned,  and  are  "related  to  one’s  past  exper- 
ience and  abilities  already  developed. "8  Interests  are  ac- 
quired in  relation  to  one's  activities,  and  the  nature  of 
one's  experiences  determines  the  direction  the  growth  of  in- 
terests and  attitudes  will  take.  Since  Interests  are  learned, 
they  may  be  modified  later  on  by  re-education.  It  may  be 
said  that  interests  are  dynamic,  not  static,  and  tend  to  evol- 
ve gradually  through  new  experiences. 

The  fact  that  interests  are  modifiable  may  prompt  the 
question  of  the  real  value  in  attempting  to  inculcate  new 
Interests  in  the  course  of  teaching  a subject.  If  interests 
are  transient  and  flighty,  should  the  teacher  expend  much  of 
his  energy  in  directing  the  energies  of  the  students  to  new 
interests  which  would  only  give  way  later  to  still  newer  ones? 
Fortunately,  one  investigator, 9 among  others,  has  found  indi- 
cations that  interests,  even  at  high  school  level,  are  marked 

7 Hoy  0.  Billett,  "Plans  Characterized  by  the  Unit  As- 
signment," School  Review.  40:661,  November,  1932. 

8 Howard  L.  Kingsley,  The  Nature  and  Condition  of  Learn- 
ing. (New  York:  Prentice-Hall,  Inc.,  194777  P*  101. 

9 Bingham,  op.  cit. , p.  62. 
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by  patterns  which  increase  in  stability  with  advancing  age. 
There  is,  apparently,  no  infallible  technique  to  determine 
which  of  many  expressed  interests  will  become  stabilized  and 
permanent* 


Interests  and  Individual  differences.  The  fifteenth 
yearbook  of  the  National  Council  for  the  Social  Studies  has 
as  a central  theme  the  problem  of  recognizing  and  utilizing 
individual  differences.  The  various  and  varying  interests  of 
the  students  form  an  integral  part  of  individual  differences 
to  the  extent  that  the  editors  strongly  advocate  a complete 
student  personnel  program  which  would  determine,  among  other 
characteristics,  the  interests  of  each  student.10 

The  potential  importance  of  interests  properly  recog- 
nized and  used  is  pointedly  illustrated  in  the  chapter  of  the 
yearbook  which  treats  of  community  resources.  The  author  says: 

With  community  purposes  in  mind  — individual  inter- 
ests in  any  one  of  the  thousands  of  personal  and  social 
activities  that  make  up  community  life,  become  socially 
important.  In  hundreds  of  communities  where  there  are 
poor  sewage  systems,  the  interest  of  a few  students  in 
practical  problems  of  this  type  may  have  definite  soc- 
ial Importance.  In  rural  areas  where  less  than  one- 
tenth  of  the  homes  are  equipped  with  running  water, 
those  students  having  an  interest  in  the  practical  as- 
pects of  the  problem  of  obtaining  a pure  water  supply 
may  make  a greater  contribution  to  the  community  than 
those  having  great  ability  to  memorize  or  recite  histor- 
ical facts.  In  rural  areas  where  less  than  one- third 
of  the  homes  are  furnished  with  electric  power,  a stu- 


10  G.  Lester  Anderson  and  Edward  Krug,  "Adapting  In- 
struction to  Individual  Differences  ---  A Professional  Pro- 
blem," Fifteenth  Yearbook  of  the  National  Council  for  the 
Social  Studies,  Chapter  XVI,  pp.  151-152. 
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dent's  interest  in  the  social  regulation  of  utilities 
becomes  a far  more  important  matter  than  an  abstract 
interest  in  the  conventionally  academic  discussion  of 
government.il 


Pupil  preference  studies.  One  author  conducted  an  in- 
vestigation on  preferred  topics  of  conversation.  Her  invest- 
igation was  prompted  by  the  assumption  that  effective,  real 
teaching  is  based  on  the  psychological  principle  that  learn- 
ing is  most  functional  and  economical  in  a life-like  situ- 
ation which  to  the  learner  seems  vital  and  worthwhile.  She 
concluded  that  an  important  step  in  the  planning  of  the  cur- 
riculum is  the  prior  ascertation  of  the  natural  interests  of 
the  children. ^ 

A teacher  of  art  found  that  children  are  not  apt  to 
express  themselves  freely  in  any  medium  simply  by  being  in- 
vited to  do  so.  This  teacher  learned  that  it  was  necessary 
to  first  catch  their  enthusiasm  and  arouse  their  attention 
deliberately  by  use  of  some  device  or  by  making  use  of  their 
interest  in  something  outside  the  classroom. 13 

Another  teacher  explored  his  pupils'  preferences  in 

11  Gordan  McCloskey,  "The  Use  of  Community  Resources," 
Fifteenth  Yearbook  of  the  National  Council  for  the  Social 
Studies . Chapter  XIV,  p.  113* 

12  Mildred  A.  Dawson,  "Preferences  for  Conversation- 
al Topics,"  Elementary  School  Journal,  37:429,  February, 

1937. 

13  Ruth  Elizabeth  Fults,  "Utilizing  Children's  Inter- 
ests," Instructor.  56:29,  September,  1947. 
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regard  to  the  learning  of  time  relationships.  His  findings 
show  a wide  scattering  of  preferences  rather  than  very  decid- 
ed or  definite  agreement,  but  he  adds  that,  "These  facts  do 
not  minimize  the  values  of  pupil  interest  as  a criterion  for 
selecting  content  and  method,  but  they  do  show  that  they  must 
be  supplemented  by  such  other  factors  as  learnability  and 
utility  in  the  Judgment  of  teachers. 


14  Kopple  C.  Friedman,  "Pupil  Preferences  in  the  Learn- 
ing of  Dates,"  Social  Studies , 35 : 174,  April,  1944. 
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CHAPTER  III 


METHOD  OF  PROCEDURE 

The  procedure  followed  in  making  this  determination 
of  the  interests  of  high  school  students  in  certain  phases 
of  United  States  history  was  a three  part  procedure  of  de- 
vising the  questionnaire,  tabulating  the  results  of  the  study, 
and,  thirdly,  presenting  or  reporting  the  results. 

I.  DEVISING  THE  QUESTIONNAIRE 

Part  I of  the  questionnaire.  Part  I was  designed  to 
furnish  the  personal  data  on  each  student  taking  the  ques- 
tionnaire. Space  was  provided  for  such  items  as  name,  class, 
textbook  in  use  in  the  class,  curriculum,  sex,  teacher,  age, 
and  hobbies. 

Four  of  the  above  items  were  used  in  tabulating  the 
returns.  These  four  were  sex,  age,  curriculum,  and  textbook 
in  use.  It  was  thought  by  the  writer  that  these  factors 
would,  or  could,  influence  the  interest  of  the  students  in 
the  various  phases  of  United  States  history. 

The  questionnaire  was  planned  for  use  with  a group  of 
students,  but  the  other  items  such  as  hobbles  and  teacher  were 
included  since,  if  the  study  was  given  with  the  idea  of  con- 
centrating attention  on  individual  returns,  then  the  item 
pertaining  to  hobbies  could  conceivably  be  of  value. 

Part  II  of  the  questionnaire.  The  field  of  United 
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States  history  was  divided  into  as  many  separate  phases  as 
were  suggested  by  an  examination  of  the  topical  analysis  ap- 
pearing in  the  textbook  authored  by  Muzzey.^  These  phases 
were  then  re-examined  and  those  with  similar  or  over- lapping 
meanings  or  connotations  were  combined.  By  this  process  of 
simplification  and  elimination,  the  list  of  items  was  re- 
duced to  twenty.  An  attempt  was  then  made  to  express  the 
sense  of  the  phase  in  the  most  concise  manner  consistent  with 
the  full  meaning  of  the  phase,  sacrificing  detail  for  brevity 
in  the  belief  that  longer  items  would  lead  to  indifferent 
marking  on  the  part  of  the  students. 

The  students  were  asked  to  mark  each  item  with  a sym- 
bol which  would  indicate  their  evaluation  of  their  interest 
in  the  it6m.  Examples  of  the  use  of  each  symbol  were  given 
as  a guide. 

Part  III  of  the  questionnaire.  This  section  of  the 
questionnaire  asked  the  students  to  return  to  the  second  part 
to  mark  the  three  phases  of  greatest  interest  by  using  the 
marks  of  ”1”,  "2",  and  ,,3"«  This  was  done  in  an  attempt  to 
furthur  define  the  phases  of  interest  to  the  students. 

Part  IV  of  the  questionnaire.  This  part  of  the  ques- 
tionnaire was  designed  to  determine  the  opinions  of  the 

1 David  Saville  Muzzey,  A History  of  Our  Country 
(Boston:  Ginn  and  Company,  1945),  pp*  899-900. 
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students  in  regard  to  the  study  of  United  States  history. 

The  students  were  asked  to  list,  in  order  of  prefer- 
ence, the  three  subjects  of  the  entire  curriculum  of  the 
school  which  they  liked  the  most.  This  was  done  in  order  that 
the  position  of  history  could  be  compared  with  the  positions 
of  the  other  subjects. 

The  students  were  furthur  asked  to  Indicate,  by  check- 
ing either  "yes"  or  "no",  their  opinion  as  to  whether  the 
study  of  United  States  history  should  be  required;  and  if 
they  considered  themselves  to  be  interested  in  the  subject  as 
a whole. 

Another  question  in  this  part  of  the  questionnaire 
asked  the  students  to  give,  in  writing,  their  understanding 
as  to  the  purpose  of  teaching  United  States  history. 

A copy  of  the  questionnaire  is  to  be  found  in  the  Ap- 
pendix on  page  85. 

II.  THE  SCHOOL  AND  THE  GROUPS  STUDIED 

The  school.  The  study  was  conducted  in  a senior  high 
school  with  a total  enrollment  of  sixteen  hundred  boys  and 
girls  in  the  10th,  11th,  and  12th  grades.  The  study  of  Unit- 
ed States  history  is  required  of  all  students  by  state  law, 
and  it  is  urged  that  the  students  take  the  course  in  their 
Junior  year. 

The  school  reflects  the  type  of  community  in  which  it 
is  located.  The  community  has  a population  of  between  forty- 
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six  and  forty- seven  thousand  people.  It  is  a part  of  a larger 
metropolitan  city;  a residential,  suburban  community  whose 
inhabitants  are  largely  of  the  upper-middle  or  business  clas- 
ses of  people. 

The  community  is  highly  organized  and  self-sufficient 
with  Its  own  organizations  and  utilities.  The  community  is 
proud  of  its  school,  and  of  the  fact  that  some  fifty  per  cent 
of  the  school’s  graduates  go  on  to  college. 

The  student  groups.  The  questionnaire  was  given  to 
three  hundred  ninety-nine  students  of  this  senior  high  school. 
This  figure  represents  the  number  of  students  of  all  the 
classes  in  United  States  history  who  happened  to  be  present 
the  day  the  questionnaire  was  given. 

Table  I,  on  page  21,  shows  the  age,  sex,  and  curriculum 
of  each  student  as  well  as  the  textbook  he  was  using.  There 
were  one  hundred  eighty-sight  students  whose  age  was  sixteen 
years  or  younger;  one  hundred  sixty-four  students  were  seven- 
teen years  of  age;  and  only  forty- seven  students  were  eight- 
een or  more  years  old. 

Of  the  total  number  of  students  questioned,  one  hundred 
ninety- two  were  males,  and  two  hundred  seven  were  females. 

The  Kepner  textbook  was  in  use  by  one  hundred  forty- 
four  students.  The  Muzzey  textbook  was  used  by  two  hundred 
fifty-five  students.  The  textbooks  are  furthur  discussed  in 
the  following  section  of  this  chapter* 
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TABLE  I 

COMPONENTS  OF  THE  STUDENT  GROUPS 

Curri 

culum 

Sex 

Author 

Age 

No. 

of 

each 

a*e 

No. 

under 

each 

author 

No. 

male 

or 

female 

Total 
no.  In 
curri- 
culum 

16- 

6 

Muzzey 

17 

16 

26 

C 

Male 

18/ 

4 

88 

0 

16- 

50 

1 

Kepner 

17 

10 

62 

1 

18/ 

2 

171 

e 

16- 

4 

6 

Muzzey 

17 

19 

24 

e 

Female 

18/ 

1 

83 

16- 

40 

Kepner 

17 

19 

59 

18/ 

16- 

12 

C 

Muzzey 

17 

17 

35 

0 

Male 

18/ 

6 

38 

m 

16- 

1 

m 

Kepner 

17 

1 

3 

e 

18/ 

1 

148 

r 

16- 

46 

c 

Muzzey 

17 

59 

98 

i 

Female 

18/ 

13 

110 

a 

16- 

8 

1 

Kepner 

17 

4 

12 

18/ 

16- 

17 

G 

Muzzey 

17 

24 

58 

e 

Male 

18/ 

17 

66 

n 

16- 

2 

e 

Kepner 

17 

5 

8 

r 

18/ 

1 

80 

a 

16- 

2 

• 

1 

Female 

Muzzey 

17 

10 

14 

14 

18/ 

2 

Muzzey 

Male 

16- 

188 

255 

192 

TOTALS 

17 

164 

Kepner 

Female 

399 

* . 

18/ 
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Thie  high  school  offered  courses  in  three  major  cur- 
ricula leading  to  the  diploma.  These  curricula  were  the  col- 
lege preparatory,  the  commercial  or  business,  and  the  general 
curricula* 

The  college  preparatory  curriculum  was  elective  to  the 
extent  that  it  was  first  necessary  for  the  student  to  demon- 
strate his  probable  success  in  the  endeavor  on  the  basis  of 
past  performance,  and  on  the  results  of  psychological  and 
achievement  testing.  The  students  were  told  that  they  should 
not  elect  the  college  preparatory  curriculum  unless  they  were 
willing  and  able  to  spend  at  least  three  hours  per  day  in 
home  study.  Programs  were  planned  according  to  the  require- 
ments of  the  college  or  university  the  student  planned  to  at- 
tend. 

The  commercial,  or  business,  curriculum  was  also  elect 
ive,  subject  to  the  same  requirements  of  proving  probable 
success.  The  students  were  told  that  each  field,  within  the 
broad  business  field,  required  special  aptitudes  and  abili- 
ties; that  no  student  possessed  those  required  for  success  in 
all  fields;  and  that,  therefore,  they  should  select  an  occu- 
pational goal  in  line  with  their  special  talents.  Aptitude 
as  well  as  psychological  tests  were  given  to  determine  these 
talents. 

The  general  curriculum  in  this  school  was  not  used  as 
a "dumping- ground ” for  those  students  who  did  not  elect,  or 
did  not  qualify  for,  the  college  preparatory  or  commercial 
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curricula.  The  general  curriculum  was  used  to  prepare  for 
various  fields  of  interest  or  for  specific  aims.  Most  of 
those  students  who  were  In  the  general  curriculum  were  receiv- 
ing terminal  education. 

The  textbooks  in  use.  The  student  groups  were  using 
two  textbooks  in  the  study  of  United  States  history.  The 
choice  of  the  textbook  rested  with  the  Individual  teacher 
and  was  not  dependent  upon  the  nature,  or  curriculum,  of  the 
class.  The  textbook  used  by  the  greater  number  of  students 
was  A History  of  Our  Country . by  David  Saville  Muzzey.  The 
other  book,  in  use  by  the  remainder  of  the  students,  was 
America.  Its  History  and  People . by  Harold  Underwood  Faulkner 
and  Tyler  Kepner. 

Both  books  were  organized  and  presented  as  units.  The 
point  of  greatest  distinction  between  the  two  books  was  the 
fact  that  the  units  of  the  Kepner  book  involved,  as  a rule, 
a greater  span  of  years  than  did  the  units  as  presented  by 
Muzzey.  The  Kepner  units  thus  differed  to  some  extent  in 
that  they  more  closely  approximated  the  ideal  unit  in  that 
they  carried  through  one  phase  of  history  from  early  colonial 
days  to  modern  days.  This  was  in  contrast  to  the  units  pre- 
sented in  the  Muzzey  textbook  which  could  more  aptly  have 
been  termed  chronological  divisions. 

The  units  as  organized  and  presented  by  Muzzey  were: 

Unit  One  How  our  Country  was  Discovered  and  Settled. 

Unit  Two  How  our  Country  Won  its  Independence  and 
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Unit 

Three 

How 

Unit 

Four 

How 

Unit 

Five 

How 

Unit 

Six 

How 

Unit 

Seven 

How 

Unit 

Eight 

How 

Unit 

Nine 

How 

Established  a National  Government, 
the  Sections  of  Our  Country  Began  to  Con- 
tend for  Their  Special  Interests, 
our  Union  was  Enlarged,  Endangered,  and 
Preserved. 

our  Reunited  Country  Increased  in  Nation- 
al Wealth  and  Power. 

our  Country  Acquired  Distant  Possessions 
and  Put  Democratic  Government  to  the  Test, 
our  Country  was  Transformed  by  the  World 
War. 

our  Country  Sought  to  Return  to  "Normal- 
cy"* 

our  Country  Embarked  on  a New  Course.2 3 


The  units  into  which  the  Kepner  textbook  divided  the 


field  of  United  States  history  were: 


Unit  One 
Unit  Two 
Unit  Three 
Unit  Four 
Unit  Five 
Unit  Six 


America  - A Part  of  the  British  Empire. 
The  Growth  of  Democracy  in  America. 

The  Industrialization  of  America. 
Cultural  and  Social  America. 

America  as  a World  Power. 

Today's  Problems  for  Americans. 5 


A close  examination  of  both  books  revealed  that,  in 
spite  of  the  slight  differences  in  unit  presentation,  the 


field  of  United  States  history  was  covered  equally  well.  It 


could  not  be  said,  as  a result  of  this  close  but  limited  ex- 
amination, that  one  book  was  superior  to  the  other.  The  Muz- 
zey  textbook  contained  a topical  analysis  list,  and  this  was 


checked  against  the  contents  of  the  Kepner  textbook.  It  was 
found  that  all  of  the  items  in  the  Muzzey  list  were  afforded 
approximately  the  same  amount  of  space  and  emphasis  in  the 


2 Ibid. . pp.  vii-viil. 

3 Harold  U.  Faulkner  and  Tyler  Kepner,  America.  Its 
History  and  People . (New  York:  Harpers  and  Brothers,  1942) , 
pp.  v-vlii. 
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III.  TABULATING  AND  PRESENTING  THE  RESULTS 

The  questionnaire 8,  when  completed,  were  separated 
into  groups  on  the  basis  of  the  differences  in  sex,  age,  cur- 
ricula, and  the  textbook  in  use.  Thus  the  questionnaires  in 
one  group  would  be  those  answered  by  males  in  the  college 
preparatory  curriculum  who  were  using  the  Kepner  textbook. 
Another  group  would  be  that  of  females  in  the  general  curri- 
culum who  were  using  the  Muzzey  textbook. 

A table  was  devised  which  would  show  the  response  to 
each  item  of  the  questionnaire.  The  results  were  then  tab- 
ulated and  entered  in  the  tables. 

In  Parts  II  and  III  of  the  questionnaire,  the  total 
response  to  many  of  the  items  was  so  close  that  it  was  quite 
difficult  to  ascertain  which  of  the  items  could  be  termed 
most,  or  least,  interesting.  In  order  to  furthur  separate 
the  items,  and  to  better  show  the  amount  of  interest  mani- 
fested in  each,  it  was  decided  to  give  the  symbols  of  these 
two  parts  of  the  questionnaire  weighted  values.  In  Part  II, 
which  called  for  the  use  of  the  symbols  "M" , "S",  and  MI", 
weighted  values  of  3,  2,  and  1,  respectively,  were  given  to 
the  symbols.  Thus  Item  No.  1 which  received  a marking  of 
one  hundred  fifty-four  "MM  symbols,  two  hundred  ten  "S"  sym- 
bols, and  thirty-four  "I"  symbols  was  given  a weighted  value 
of  nine  hundred  sixteen.  By  using  these  values,  it  was  pos- 
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sible  to  assign  a relative  interest  position  to  each  of  the 
items*  This  process  was  repeated  for  the  items  of  Part  III 
of  the  questionnaire,  and  for  Question  1 of  Part  IV. 

Tabulating  Questions  2 and  4 of  Part  IV  involved  only 
the  counting  of  the  "yes"  and  “no"  checks. 

The  nature  of  Question  3 of  Part  IV  did  not  lend  itself 
to  tabulation.  Typical  responses  of  the  students  were  report- 
ed by  giving  examples. 
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CHAPTER  IV 


THE  QUESTIONNAIRE  RESULTS 

The  tabulated  results  of  the  questionnaire  revealed 
very  definitely  that  the  students  have  decided  preferences 
for  certain  of  the  phases  of  United  States  history;  that  they 
were  somewhat  interested  in  the  majority  of  the  phases;  and 
that  they  were  Indifferent  to  some  of  the  phases  of  our  his- 
tory as  presented  in  the  questionnaire.  The  results  also 
showed  that  in  only  a few  Instances  was  there  any  great  dif- 
ference in  the  expressed  preferences  of  the  boys  and  the 
girls.  The  difference  in  ages  of  the  groups  questioned  did 
not  appear  to  have  any  great  influence  in  determining  the 
preferences  of  the  students. 

I.  RESULTS  OF  PART  II  OF  THE  QUESTIONNAIRE 

Part  II  of  the  questionnaire  asked  the  students  to 
evaluate  their  reaction  to  each  of  the  twenty  items  which  re- 
presented the  various  phases  of  United  States  history.  They 
were  asked  to  assign  each  item  a symbol  to  indicate  the  de- 
gree of  interest  they  felt  in  that  phase  of  history. 

Table  II,  on  page  28,  lists  the  total  number  of  sym- 
bols given  to  each  of  the  twenty  items  in  Part  II.  The  re- 
sults showed  that  the  items  fell  into  three  distinct  group- 
ings as  determined  by  the  majority  of  the  symbols  ascribed 
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TABLE  II 


NUMBER  OF  f,M'\  "SM,  AND  "i"  SYMBOLS  ASCRIBED 
TO  EACH  ITEM  OF  PART  II 


No.  of 
Item 

No. 

"M" 

of  Symbols 

fig"  II  jll 

Item 

1. 

154 

210 

34 

History  of  local  community,  state, 
and  region. 

2. 

119 

201 

79 

Development  of  communication  and 
travel  facilities. 

3. 

72 

154 

169 

Natural  resources;  geographical 
features. 

4. 

193 

133 

72 

Wars;  military  and  naval  campaigns. 

5. 

212 

124 

63 

Home  and  family  life. 

6. 

125 

131 

143 

Progress  in  science  and  technology. 

7. 

65 

208 

126 

Development  of  the  United  States 
Constitution. 

8. 

30 

156 

213 

Taxation  and  the  tariff. 

9. 

86 

162 

151 

Rise  of  labor  unions;  status  of 
labor. 

10. 

67 

172 

159 

Immigration. 

11. 

128 

150 

121 

Slaves,  Indians,  and  other  minority 
groups. 

12. 

120 

154 

125 

Pioneers,  homesteaders,  squatters, 
and  settlers. 

13. 

138 

199 

62 

Discovery  and  exploration  of  Amer- 
ica. 

14. 

114 

175 

109 

Political  elections,  parties,  and 
campaigns. 

15. 

109 

184 

105 

The  frontier;  the  westward  move- 
ment. 

16. 

68 

208 

122 

Foreign  relations  and  trade. 

17. 

218 

148 

29 

Current  events. 

18. 

66 

210 

123 

Biographical  figures;  leaders. 

19. 

28 

171 

123 

Foreign  trade. 

20. 

171 

120 

108 

The  arts;  music,  literature,  drama. 
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to  each.  Table  III,  on  page  30,  serves  to  illustrate  these 
groupings.  Items  4,  5,  17,  and  20  received  a clear  majority 
of  "M"  symbols;  items  3,  6,  8,  and  19  received  a majority  of 
”1"  symbols;  and  the  remaining  twelve  items  were  given  a ma- 
jority of  "S"  symbols.  When  each  symbol  was  given  an  arbi- 
trary weight,  as  explained  in  the  previous  chapter,  it  was 
found  that  the  items  generally  maintained  their  respective 
positions  on  the  scale  of  Interest,  with  one  exception  in  the 
"M"  group,  and  one  exception  in  the  "I”  group.  Table  IV,  on 
page  31,  shows  the  items  ranked  in  accordance  with  the  weight- 
ed values  of  the  ascribed  symbols. 

Item  No.  1.  History  of  local  community,  state . and 
region.  Table  V,  on  page  32,  summarizes  the  response  to  item 
no.  1 which  was  designed  to  measure  the  interest  of  the  stu- 
dents in  their  own  town,  the  metropolitan  area  of  which  the 
town  is  a part,  the  state,  and  the  region. 

The  item  was  found  to  have  a total  marking  of  one  hun- 
dred fifty-four  "M"  symbols,  two  hundred  ten  HS"  symbols,  and 
thirty-four  "I"  symbols;  thus  it  fell  into  that  group  which 
received  a majority  of  "S"  markings.  When  ranked  according 
to  the  weighted  value  of  all  markings,  it  was  found  to  be 
fourth  in  interest.  No  great  difference  could  be  demonstrat- 
ed in  the  returns  of  students  of  different  age  groups,  curri- 
cula, sex,  or  textbook  in  use. 

The  relatively  high  interest  in  this  item  is  probably 
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TABLE  III 

ITEMS  OF  PART  II  GROUPED  ACCORDING  TO  INTEREST 
AS  DETERMINED  BY  MAJORITY  OF  ASCRIBED  SYMBOLS 


Group  No,  of  Item 

Item 


Much 

4. 

Wars;  military  and  naval  campaigns. 

5. 

Home  and  family  life. 

17. 

Current  events. 

20. 

The  arts;  music,  literature,  drama. 

Some 

1. 

HiBtory  of  local  community,  state,  and 

2. 

region. 

Development  of  communication  and  travel 

7. 

facilities. 

Development  of  the  United  States  Constitution 

9. 

Rise  of  labor  unions;  status  of  labor. 

10. 

Immigration. 

11. 

Slaves,  Indians,  and  other  minority  groups. 

12. 

Pioneers,  homesteaders,  squatters,  and  set- 

13. 

lers. 

Discovery  and  exploration  of  America. 

14. 

Political  elections,  parties,  and  campaigns. 

15. 

The  frontier;  the  westward  movement. 

16. 

Foreign  relations  and  trade. 

18. 

Biographical  figures;  leaders. 

Indif- 

3. 

Natural  resources;  geographical  features. 

f erent 

6. 

Progress  in  science  and  technology. 

8. 

Taxation  and  the  tariff. 

19. 

Foreign  trade. 
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TABLE  IV 

ITEMS  OF  PART  II  RANKED  ACCORDING  TO  INTEREST 
AS  DETERMINED  BY  WEIGHTED  VALUES 


Rank 

of 

Item 

Value 

of 

Item 

No.  of 
Item 

Item 

1. 

979 

17. 

Current  events. 

2. 

947 

5. 

Home  and  family  life. 

3. 

917 

4. 

Wars;  military  and  naval  campaigns. 

4. 

916 

1. 

History  of  local  community,  state,  and 
region. 

5. 

874 

13. 

Discovery  and  exploration  of  America. 

6. 

861 

20. 

The  arts;  music,  literature,  drama. 

7. 

838 

2. 

Development  of  communication  and  tra- 
vel facilities. 

8. 

805 

11. 

Slaves,  Indians,  and  other  minority 
groups. 

9. 

801 

14. 

Political  elections,  parties,  and  cam- 
paigns. 

10. 

800 

15. 

The  frontier;  the  westward  movement. 

11. 

793 

12. 

Pioneers,  homesteaders,  squatters,  and 
settlers. 

12. 

780 

6. 

Progress  in  science  and  technology. 

13. 

742 

16. 

Foreign  relations  and  trade. 

14. 

741 

18. 

Biographical  figures;  leaders. 

15. 

737 

7. 

Development  of  the  United  States  Con- 
stitution. 

16. 

733 

9. 

Rise  of  labor  unions;  status  of  labor. 

17. 

704 

10. 

Immigration. 

18. 

693 

3. 

Natural  resources;  geographical  fea- 
tures. 

19. 

625 

19. 

Foreign  trade. 

20. 

615 

8. 

Taxation  and  the  tariff. 
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TABLE  V 


EXPRESSED  INTEREST  IN  ITEM  NO.  1 OF  PART  II 


HISTORY 

OF  LOCAL 

COMMUNITY, 

STATE, 

AND  REGION 

Degree  of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Re  spond- 

ference 

in* 

16- 

2 

4 

C 

Muzzey 

17 

6 

9 

1 

0 

Male 

18/ 

1 

2 

1 

1 

16- 

13 

31 

6 

1 

Kepner 

17 

6 

3 

1 

e 

18/ 

2 

S 

16- 

3 

1 

e 

Muzzey 

17 

6 

13 

Female 

18/ 

1 

16- 

19 

16 

5 

Kepner 

17 

10 

6 

3 

18/ 

171 

16- 

4 

7 

1 

C 

Muzzey 

17 

5 

11 

1 

0 

Male 

18/ 

2 

4 

m 

16- 

1 

m 

Kepner 

17 

1 

1 

e 

18/ 

r 

16- 

23 

20 

3 

c 

Muzzey 

17 

20 

17 

2 

i 

Female 

18/ 

6 

7 

a 

16- 

2 

5 

1 

1 

Kepner 

17 

4 

18/ 

148 

16- 

8 

10 

G 

Muzzey 

17 

7 

12 

4 

e 

Male 

18/ 

2 

15 

n 

16- 

1 

1 

0 

Kepner 

17 

3 

2 

r 

18/ 

1 

a 

16- 

1 

1 

Female 

Muzzey 

17 

4 

6 

18/ 

1 

1 

79 

TOTAL  RESPONSE 

154 

210 

34 

398 

best  explained  by  the  fact  that  the  town,  state,  and  region 
are  to  be  found  in  that  portion  of  the  United  States  which 
played  an  early  and  continuedly  important  role  in  shaping  the 
history  of  our  nation.  This  background  is  reflected  in  the 
textbooks  in  use  by  the  classes  of  the  school;  the  state  and 
region  are  mentioned  many  more  times  than  would  be  true  for 
practically  any  other  region  of  the  United  States.  It  was  al- 
so to  be  expected  that  pride  in  "home  town”  and  "native 
state"  would  operate  to  cause  a high  return  of  "M"  and  "s" 
markings  and  a correspondingly  low  return  of  "I"  symbols. 


Item  No.  2*  Development  of  Communication  and  travel 
facilities.  The  response  to  item  no.  2 is  tabulated  in  Tab- 
le VI,  on  page  34,  and  shows  that  the  item  is  one  of  that 
group  which  was  given  a greater  number  of  "S"  markings* 

This  item,  dealing  with  the  development  of  roads,  ca- 
nals, railroads,  and  other  means  of  travel  and  communication; 
received  a total  marking  of  one  hundred  nineteen  mM"  symbols, 
two  hundred  one  "S"  symbols,  and  seventy-nine  "I"  symbols* 

Its  position,  as  determined  by  the  weighted  value  of  the  sym- 
bols, is  seventh.  There  are  no  striking  differences  in  the 
responses  of  the  various  age  groups,  the  curricula,  or  the 
users  of  the  different  textbooks;  but  it  is  demonstrable  that 
the  boys,  as  a group,  are  more  Interested  in  communications 
than  are  the  girls. 

The  region  in  which  these  students  live  is  rich  in 


historical  background,  and  thus  has  been  closely  associated 
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TABLE  VI 


EXPRESSED  INTEREST  IN  ITEM  NO*  2 OF  PART  II 
DEVELOPMENT  OF  COMMUNICATION  AND  TRAVEL  FACILITIES 


Degree 

• of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indlf- 

Respond- 

ference 

in* 

16- 

3 

1 

1 

C 

Muzzey 

17 

C 

9 

2 

0 

Male 

18/ 

1 

1 

2 

1 

16- 

20 

24 

7 

1 

Kepner 

17 

1 

8 

1 

© 

18/ 

1 

1 

6 

16- 

1 

3 

e 

Muzzey 

17 

3 

15 

1 

Female 

18/ 

1 

16- 

9 

25 

6 

Kepner 

17 

4 

12 

3 

18/ 

171 

16- 

4 

6 

2 

C 

Muzzey 

17 

4 

10 

4 

0 

Male 

18/ 

3 

2 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

14 

19 

13 

c 

Muzzey 

17 

11 

18 

10 

1 

Female 

18/ 

6 

5 

2 

a 

16- 

3 

4 

1 

1 

Kepner 

17 

2 

2 

18/ 

148 

16- 

6 

8 

3 

G- 

Muzzey 

17 

4 

11 

9 

e 

Male 

18/ 

5 

8 

4 

n 

16- 

2 

e 

Kepner 

17 

3 

1 

1 

r 

18/ 

1 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

4 

4 

2 

18/ 

80 

TOTAL  RESPONSE 

119 

201 

79 

399 
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with  many  of  the  developments,  both  early  and  modern,  in  com- 
munication and  travel  facilities. 


Item  No.  2*  Natural  resources:  geographical  features. 
This  item  relates  to  the  geographical  features  of  the  United 
States,  its  rivers  and  lakes,  its  hills  and  plains;  and  to 
the  vast  stores  of  natural  resources  which  have  helped  to 
fashion  the  history  of  this  country. 

The  item  received  a total  marking  of  seventy-two  "M" 
symbols,  one  hundred  fifty-four  MS"  symbols,  and  one  hundred 
sixty-seven  "I"  symbols;  a distribution  which  placed  the  item 
in  that  group  which  was  clearly  of  little  or  no  interest  to 
the  students.  The  item  is  eighteenth  in  interest  as  deter- 
mined by  the  weighted  value  of  the  symbols.  Differences  in 
age,  sex,  curricula,  and  the  textbook  in  use  did  not  seem  to 
condition  the  response  to  this  item. 

The  two  textbooks  in  use  by  the  student  groups  do  not 
overly  stress  the  role  of  geography  and  natural  resources  in 
molding  the  history  of  a nation,  therefore  the  lack  of  inter- 
est in  this  item  was  not  unforeseen. 

Item  No.  4.  Wars;  military  and  naval  campaigns.  An 
item  which  deals  with  that  which  has  been  traditionally  a 
major  part  of  history,  and  which  serves  also  to  remind  the 
students  of  momentous  events  in  their  own  time,  could  cer- 
tainly be  expected  to  rank  high  in  student  interest.  Item 
no.  4 fulfilled  the  expectations.  These  students  have  lived 
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TABLE  VII 


EXPRESSED  INTEREST  IN  ITEM  NO.  3 OF  PART  II 
NATURAL  RESOURCES;  GEOGRAPHICAL  FEATURES 


Degree 

> of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Respond- 

f erence 

ing 

16- 

2 

2 

2 

Muzzey 

17 

1 

7 

8 

C 

Male 

18/ 

1 

3 

o 

16- 

16 

19 

15 

1 

Kepner 

17 

2 

4 

4 

1 

13/ 

2 

e 

16- 

3 

1 

6 

Muzzey 

17 

1 

6 

12 

e 

Female 

18/ 

1 

16- 

6 

15 

19 

Kepner 

17 

6 

8 

5 

18/ 

171 

16- 

5 

4 

3 

C 

Muzzey 

17 

1 

6 

5 

0 

Male 

18/ 

3 

2 

1 

m 

16- 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

6 

15 

25 

c 

Muzzey 

17 

1 

22 

16 

i 

Female 

18/ 

1 

6 

6 

a 

16- 

2 

6 

1 

Kepner 

17 

1 

3 

18/ 

142 

16- 

4 

6 

7 

G 

Muzzey 

17 

8 

7 

9 

e 

Male 

18/ 

3 

7 

7 

n 

16- 

1 

1 

e 

Kepner 

17 

1 

3 

1 

r 

18/ 

1 

a 

16- 

2 

1 

Female 

Muzzey 

17 

2 

4 

4 

18/ 

1 

1 

80 

TOTAL  RESPONSE 

72 

154 

167 

393 

0 
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through  the  days  of  the  second  World  War,  and  the  events  of 
today  operate  to  keep  the  memory  of  the  war  alive.  Some  few 
of  the  students  were  themselves  members  of  the  fighting  team. 

The  item  received  a total  of  one  hundred  ninety-three 
”M"  symbols,  one  hundred  thirty- three  MS"  symbols,  and  sev- 
enty-two "I"  symbols.  This  response  gave  the  item  third  po- 
sition in  interest  as  determined  by  the  weighted  value  of 
the  symbols.  Military  and  naval  wars  and  campaigns  are  of 
far  greater  interest  to  the  boys  than  they  are  to  the  girls, 
but  there  was  no  demonstrable  difference  in  the  age  groups, 
the  curricula,  or  the  textbook  in  use  by  the  different  stu- 
dents. The  response  to  this  item  is  tabulated  in  Table  VIII, 
on  page  38. 

The  region  In  which  these  students  live  is  one  which 
contains  battlefields  of  two  of  our  wars,  and  which  has  fig- 
ured prominently  in  all  of  the  other  wars.  Provincialism 
or  local  pride  may,  therefore,  have  prompted  some  of  the  in- 
terest in  wars.  It  is  probable  that  the  greatest  single 
cause  of  the  interest  expressed  in  the  item  is  the  fact  that 
these  students  have  had  the  experience  of  knowing  the  United 
States  at  war. 


Item  No.  5.  Home  and  family  life.  The  response  to 
this  item  is  shown  in  Table  IX  which  appears  on  page  39* 

The  item  was  designed  to  measure  the  interest  of  the  students 
in  those  things,  expressed  or  implied,  that  make  up  the  core 
of  family  life  in  the  United  States.  Religion,  social  activ- 
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TABLE  VIII 


EXPRESSED  INTEREST  IN  ITEM  NO.  4 OF  PART  II 
WARS;  MILITARY  AND  NAVAL  CAMPAIGNS 


Degree 

of 

Interest 

Currl- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Re  spond- 

ference 

lng 

16- 

■* 

2 

1 

Muzzey 

17 

12 

4 

C 

Male 

18/ 

4 

o 

16- 

33 

11 

6 

l 

Kepner 

17 

6 

2 

2 

1 

18/ 

2 

e 

16- 

3 

1 

6 

Muzzey 

17 

4 

10 

5 

© 

Female 

18/ 

1 

16- 

9 

18 

13 

Kepner 

17 

3 

10 

6 

18/ 

171 

16- 

8 

3 

1 

C 

Muzzey 

17 

11 

5 

1 

o 

Male 

18/ 

3 

3 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

19 

15 

11 

c 

Muzzey 

17 

17 

12 

10 

i 

Female 

18/ 

4 

7 

2 

a 

16- 

1 

4 

3 

1 

Kepner 

17 

3 

1 

18/ 

147 

16- 

13 

3 

1 

G 

Muzzey 

17 

19 

4 

1 

e 

Male 

18/ 

11 

2 

4 

n 

16- 

2 

e 

Kepner 

17 

2 

3 

r 

18/ 

1 

a 

16- 

2 

1 

Female 

Muzzey 

17 

5 

3 

2 

18/ 

2 

80 

TOTAL  RESPONSE 

193 

133 

72 

598 

TABLE  IX 


EXPRESSED  INTEREST  IN  ITEM  NO.  5 OF  PART  II 
HOME  AND  FAMILY  LIFE 


Degree  of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indlf- 

Re  spond- 

f erence 

lng 

16- 

3 

1 

2 

Muzzey 

17 

11 

5 

C 

Male 

18/ 

2 

1 

1 

0 

16- 

16 

21 

13 

1 

Kepner 

17 

4 

1 

6 

1 

18/ 

1 

1 

e 

16- 

2 

2 

6 

Muzzey 

17 

17 

2 

e 

Female 

18/ 

1 

16- 

34 

6 

Kepner 

17 

13 

5 

18/ 

171 

16- 

4 

4 

4 

C 

Muzzey 

17, 

6 

10 

1 

0 

Male 

18/ 

1 

4 

1 

m 

16- 

1 

1 

m 

Kepner 

17 

e 

18/ 

1 

r 

16- 

28 

14 

4 

c 

Muzzey 

17 

26 

10 

3 

i 

Female 

18/ 

10 

3 

a 

16- 

3 

4 

1 

1 

Kepner 

17 

4 

18/ 

148 

16- 

5 

6 

6 

Gr 

Muzzey 

17 

5 

10 

9 

6 

Male 

18/ 

4 

10 

3 

n 

16- 

1 

1 

e 

Kepner 

!7 

2 

2 

1 

r 

18/ 

1 

a 

16- 

2 

1 

Female 

Muzzey 

17 

6 

3 

1 

18/ 

1 

1 

80 

TOTAL 

. RESPONSE 

212 

124 

63 

399 
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ities,  means  of  gaining  a livelihood,  amusements,  homes,  and 
other  phases  of  life  enter  into  the  implication  of  the  item* 

A total  of  two  hundred  twelve  "M"  symbols,  one  hundred 
twenty-four  MS”  symbols,  and  sixty- three  MI"  symbols  were 
given  to  this  item.  Home  and  family  life  occupies  second 
position  in  Interest,  as  determined  by  the  weighted  value  of 
the  symbols.  This  is  the  first  item  in  which  it  appears  that 
the  users  of  one  textbook  differ  in  degree  of  interest  from 
the  users  of  the  other  textbook.  This  item  seemed  to  be  more 
interesting  to  those  who  were  using  the  Kepner  textbook.  The 
girls,  as  it  might  be  supposed,  were  slightly  more  interested 
than  were  the  boys.  There  were  no  substantial  differences 
in  the  interest  of  those  members  of  different  curricula  or 
age  groups. 

This  item  is  also  the  first  in  which  the  influence  of 
the  region  in  which  the  students  reside  would  not  be  expect- 
ed to  alter  the  interest  expressed  in  the  item.  The  factors 
which  comprise  home  and  family  life  would  remain  fairly  con- 
stant in  any  geographical  area. 


Item  No.  6.  Progress  in  science  and  technology.  The 
response  to  this  item,  which  is  given  in  Table  X,  on  page  41 
is  interesting  because  of  the  fact  that  the  total  markings 
ascribed  to  the  item  were  very  nearly  evenly  divided  among 
the  three  symbols. 

One  hundred  twenty-five  "M"  symbols,  one  hundred 
thirty-one  MS"  symbols,  and  one  hundred  forty- three  "I"  sym- 
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TABLE  X 


EXPRESSED  INTEREST  IN  ITEM  NO.  6 OF  PART  II 
PROGRESS  IN  SCIENCE  AND  TECHNOLOGY 


Degree 

of 

Interest 

Currl- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Respond- 

ference 

ing  . 

16- 

2 

2 

2 

Muzzey 

17 

8 

3 

5 

C 

Male 

18/ 

1 

1 

2 

0 

16- 

22 

16 

12 

1 

Kepner 

17 

4 

3 

1 

18/ 

2 

e 

16- 

1 

1 

2 

6 

Muzzey 

17 

10 

4 

5 

© 

Female 

18/ 

1 

16- 

11 

14 

15 

Kepner 

17 

6 

9 

7 

18/ 

171 

16- 

2 

4 

6 

C 

Muzzey 

17 

2 

6 

9 

0 

Male 

18/ 

2 

3 

1 

m 

16- 

1 

m 

Kepner 

17 

1 

© 

18/ 

1 

r 

16- 

10 

12 

24 

c 

Muzzey 

17 

8 

17 

14 

i 

Female 

18/ 

4 

5 

4 

a 

16- 

2 

1 

5 

1 

Kepner 

17 

1 

2 

1 

18/ 

148 

16- 

7 

5 

6 

G 

Muzzey 

17 

8 

4 

11 

e 

Male 

18/ 

5 

8 

4 

n 

16- 

1 

1 

e 

Kepner 

17 

2 

3 

r 

18/ 

1 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

5 

5 

1 

18/ 

1 

80 

TOTAL  RESPONSE 

125 

131 

145 

399 

- 
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bola  were  given  to  the  Item.  The  weighted  value  Indicated 
an  interest  poeltion  of  twelve.  It  can  not  be  said  that  the 
members  of  any  one  sex,  age,  curriculum,  or  textbook-using 
group  are  largely  interested  or  disinterested;  here  again, 
as  in  the  totals,  the  response  is  rather  evenly  divided. 

Item  No.  X*  Development  of  the  United  States  Consti- 
tution. The  expressed  interest  in  this  item  is  shown  in 
Table  XI,  on  page  43.  The  response  was  such  as  to  place  the 
item  in  that  group  of  items  which  received  a larger  number  of 
"S"  markings.  The  total  markings  were  sixty-five  "Mm  symbols, 
two  hundred  eight  MS”  symbols,  and  one  hundred  twenty-six 
M I **  symbols.  The  weighted  value  of  these  symbols  assigned 
a position  of  fifteenth  in  interest  to  this  item  concerning 
the  origin  and  evolution  of  the  Constitution. 

The  Constitution  is  studies  separately,  and  with  a 
distinct  emphasis,  in  this  school.  The  story  of  the  devel- 
opments leading  to  the  adoption  and  ratification  of  the  Con- 
stitution is  taught  also  as  a part  of  the  whole  of  United 
States  history.  Regional  pride  would  be  expected  to  operate 
to  some  extent  in  determining  or  causing  interest  in  this 
item  by  grace  of  the  fact  that  some  of  the  framers  and  sign- 
ers of  the  Constitution  were  residents,  or  near- re si dents, 
of  the  area.  Within  the  different  groups,  there  did  not  ap- 
pear to  be  any  demonstrable  difference  in  the  Interests  ex- 
pressed in  this  item. 
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TABLE  XI 

EXPRESSED  INTEREST  IN 

ITEM  NO 

. 7 

OF  PART  II 

DEVELOPMENT  OF  THE  UNITED  STATES  CONSTITUTION 

De gree 

of 

Interest 

Curri- 

Number 

culum 

Sex  Author 

Age 

Much 

Some 

Indif- 

Respond- 

ference 

- ing 

16- 

5 

1 

Muzzey 

17 

3 

8 

5 

C 

Male 

18/ 

1 

1 

2 

0 

16- 

7 

27 

15 

1 

Kepner 

17 

1 

6 

4 

1 

18/ 

2 

e 

16- 

1 

2 

1 

S 

Muzzey 

17 

2 

13 

4 

e 

Female 

18/ 

1 

16- 

7 

19 

13 

Kepner 

17 

4 

12 

4 

18/ 

171 

16- 

4 

8 

G 

Muzzey 

17 

4 

6 

7 

0 

Male 

18/ 

2 

3 

1 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

9 

22 

15 

c 

Muzzey 

17 

6 

22 

11 

i 

Female 

18/ 

3 

6 

4 

a 

16- 

1 

4 

3 

1 

Kepner 

17 

2 

2 

18/ 

148 

16- 

2 

11 

4 

a 

Muzzey 

17 

5 

11 

8 

e 

Male 

18/ 

2 

8 

7 

n 

16- 

2 

e 

Kepner 

17 

1 

1 

3 

r 

18/ 

1 

a 

16- 

2 

1 

Female  Muzzey 

17 

9 

1 

18/ 

1 

1 

80 

TOTAL  RESPONSE 

65 

208 

126 

399 

, 
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Item  No,  8.  Taxation  and  the  tariff.  The  response 
to  this  item,  which  treats  of  the  history  of  our  taxes  and 
duties  and  the  part  they  have  played  in  shaping  the  history 
of  the  country,  is  shown  in  Table  XII  which  is  on  page  45* 
The  total  markings,  thirty  ”M”  symbols,  one  hundred 
fifty-six  "S"  symbols,  and  two  hundred  thirteen  "i"  sym- 
bols, have  a weighted  value  which  gives  the  item  the  twen- 
tieth, or  last,  position  in  interest. 

Any  attempt  to  explain  the  decided  lack  of  interest 
in  this  item  is  difficult.  It  is  the  subjective  opinion  of 
the  writer  that  the  topic  is  handled  well  in  both  textbooks. 
Those  who  were  using  the  Muzzey  textbook  appeared  to  have 
slightly  more  Interest  than  those  who  were  using  the  Kepner 
book;  otherwise  there  were  no  differences  in  the  returns  of 
the  various  groups. 

Item  No,  Rise  of  labor  unions:  status  of  labor. 

By  virtue  of  a difference  of  only  eleven  markings,  this  item 
fell  into  that  group  of  items  which  received  a larger  number 
of  "S"  markings.  The  total  response  is  shown  in  Table  XIII 
which  is  on  page  46.  Eighty-six  "M"  symbols,  one  hundred 
sixty- two  "S"  symbols,  and  one  hundred  fifty-one  "I"  symbols 
were  given  this  item.  The  weighted  value  of  these  symbols 
gave  the  item  an  interest  position  of  sixteen. 

The  fact  that  these  students  who  live  in  Industrial 


New  England  are  not  greatly  interested  in  labor  and  unions 
is  probably  explained  by  the  type  of  community  in  which  they 
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TABLE  XII 


EXPRESSED  INTEREST  IN  ITEM  NO.  8 OF  PART  II 
TAXATION  AND  THE  TARIFF 


Degree 

! Of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Respond- 

f erence 

in* 

16- 

2 

4 

Muzzey 

17 

1 

3 

12 

C 

Male 

13/ 

2 

2 

0 

16- 

5 

21 

24 

1 

Kepner 

17 

2 

8 

1 

18/ 

2 

e 

16- 

1 

3 

6 

Muzzey 

17 

1 

8 

11 

e 

Female 

18/ 

16- 

2 

13 

25 

Kepner 

17 

10 

9 

18/ 

171 

16- 

4 

8 

C 

Muzzey 

17 

2 

7 

8 

o 

Male 

18/ 

1 

5 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

4 

20 

22 

c 

Muzzey 

17 

3 

17 

19 

i 

Female 

18/ 

2 

6 

5 

a 

16- 

8 

1 

Kepner 

17 

2 

2 

18/ 

148 

16- 

1 

7 

9 

G 

Muzzey 

17 

1 

11 

12 

e 

Male 

18/ 

1 

8 

8 

n 

16- 

1 

1 

e 

Kepner 

17 

1 

1 

3 

r 

18/ 

1 

a 

16- 

2 

1 

Female 

Muzzey 

17 

3 

5 

4 

18/ 

80 

TOTAL 

, RESPONSE 

30 

156 

213 

399 
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TABLE  XIII 

EXPRESSED  INTEREST  IN  ITEM  NO.  9 OF  PART  II 
RISE  OF  LABOR  UNIONS;  STATUS  OF  LABOR 


Degree 

of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Re  spond- 

f erence 

in* 

16- 

1 

2 

3 

Muzzey 

17 

4 

4 

8 

C 

Male 

18/ 

3 

1 

o 

16- 

11 

17 

22 

1 

Kepner 

17 

2 

3 

5 

1 

18/ 

1 

1 

e 

16- 

3 

1 

6 

Muzzey 

17 

4 

7 

8 

e 

Female 

18/ 

1 

16- 

4 

21 

15 

Kepner 

17 

8 

5 

6 

18/ 

171 

16- 

3 

4 

5 

C 

Muzzey 

17 

4 

8 

5 

o 

Male 

18/ 

4 

2 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

11 

17 

18 

c 

Muzzey 

17 

6 

19 

14 

i 

Female 

18/ 

3 

8 

2 

a 

16- 

1 

3 

4 

1 

Kepner 

17 

2 

2 

18/ 

148 

16- 

4 

8 

5 

Gr 

Muzzey 

17 

4 

11 

9 

e 

Male 

18/ 

5 

6 

6 

n 

16- 

1 

1 

e 

Kepner 

17 

1 

1 

3 

r 

18/ 

1 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

3 

2 

5 

18/ 

1 

1 

80 

TOTAL  RESPONSE 

86 

162 

151 

399 

. 
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live,  and  by  the  fact  that  relatively  few  of  the  fathers  of 
these  students  are  laborers  or  union  men. 

Item  No.  10.  Immigration.  This  item,  also  by  a small 
difference  in  markings,  fell  into  that  group  of  items  which 
received  a larger  number  of  "S"  markings.  The  total  response 
which  is  shown  in  Table  XIV,  on  page  48,  was  sixty- seven  "M" 
symbols,  one  hundred  seventy- two  MS"  symbols,  and  one  hundred 
fifty-nine  "I"  symbols.  The  interest  position  of  the  item, 
as  determined  by  the  weighted  value  of  these  symbols,  was 
seventeenth. 

Any  difference  in  the  returns  of  the  various  groups 
was  slight,  but  it  would  appear  that  the  girls  are  prone  to 
have  a little  more  interest  in  this  subject  than  are  the 
boys;  and  that  those  who  were  using  the  Muzzey  textbook  e- 
vinced  slightly  more  interest  than  did  those  who  were  using 
the  other  textbook. 

Item  No.  11.  Slaves . Indians . and  other  minority 
groups.  The  markings  given  to  this  item  were  rather  evenly 
distributed,  with  the  larger  number  only  twenty- nine  more 
than  the  smaller  number.  The  larger  number  placed  this  item 
in  that  group  of  items  which  received  the  greater  number  of 
"S"  markings.  The  total  response  is  shown  in  Table  XV,  on 
page  49.  There  were  one  hundred  twenty-eight  "M"  symbols, 
one  hundred  fifty  MSM  symbols,  and  one  hundred  twenty-one 
"I"  symbols.  These  symbols  had  a weighted  value  which  assign- 
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TABLE  XIV 


EXPRESSED  INTEREST  IN  ITEM  NO.  10  OF  PART  II 

IMMIGRATION 


Degree  of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Re  spond- 

ference 

in*  „ 

16- 

1 

5 

Muzzey 

17 

2 

5 

9 

C 

Male 

19/ 

3 

1 

0 

16- 

9 

22 

19 

1 

Kepner 

17 

1 

3 

6 

1 

13/ 

2 

e 

16- 

1 

3 

S 

Muzzey 

17 

3 

9 

7 

e 

Female 

18/ 

1 

16- 

5 

24 

10 

Kepner 

17 

6 

7 

6 

18/ 

170 

16- 

3 

2 

7 

c 

Muzzey 

17 

6 

11 

o 

Male 

18/ 

1 

3 

2 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

7 

24 

15 

c 

Muzzey 

17 

8 

19 

12 

1 

Female 

18/ 

2 

8 

3 

a 

16- 

2 

2 

4 

1 

Kepner 

17 

2 

2 

18/ 

148 

16- 

3 

3 

11 

G 

Muzzey 

17 

3 

7 

14 

e 

Male 

18/ 

4 

4 

9 

n 

16- 

2 

e 

Kepner 

17 

1 

4 

r 

18/ 

1 

a 

16- 

2 

1 

Female 

Muzzey 

17 

3 

4 

3 

18/ 

2 

80 

TOTAL 

. RESPONSE 

67 

172 

159 

398 

- 
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TABLE  XV 


EXPRESSED  INTEREST  IN  ITEM  NO.  11  OF  PART  II 


SLAVES 

, INDIANS,  AND 

OTHER 

MINORITY  GROUPS 

Curri- 

culum 

Sex 

Author 

Age 

Degree  of  Interest 

Much  Some  Indif- 
ference 

Number 
Re  spond- 
ing 

16- 

1 

3 

2 

Muzzey 

17 

5 

7 

4 

C 

Male 

18/ 

3 

1 

o 

16- 

16 

17 

17 

1 

Kepner 

17 

6 

1 

3 

1 

18/ 

2 

e 

16- 

3 

1 

S 

Muzzey 

17 

6 

8 

5 

e 

Female 

18/ 

1 

16- 

12 

21 

7 

Kepner 

17 

6 

10 

3 

18/ 

171 

16- 

4 

6 

2 

C 

Muzzey 

17 

4 

5 

8 

0 

Male 

18/ 

1 

1 

3 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

2 

r 

16- 

11 

23 

12 

c 

Muzzey 

17 

13 

13 

13 

1 

Female 

18/ 

2 

5 

6 

a 

16- 

3 

3 

2 

1 

Kepner 

17 

1 

2 

1 

18/ 

148 

16- 

9 

4 

4 

G 

Muzzey 

17 

10 

6 

8 

e 

Male 

18/ 

5 

4 

8 

n 

16- 

1 

1 

e 

Kepner 

17 

1 

4 

r 

18/ 

1 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

4 

5 

1 

18/ 

1 

1 

80 

128  150  121  599 


TOTAL  RESPONSE 


- 

- 

- 

- 

- 

- 

ed  the  eighth  interest  position  to  the  item. 

Differences  in  age,  sex,  curriculum,  or  textbook  in 
use  did  not  appear  to  Influence  the  expressed  interest  in 
this  item. 

Item  Mo.  12.  Pioneers . homesteaders . squatters . and 
settlers.  This  item  overlapped  considerably  with  items  no. 

10  and  11;  therefore  it  is  interesting  to  note  that  they  were 
assigned  Interest  positions,  according  to  the  weighted  value 
of  the  symbols  received,  which  were  rather  widely  separated. 
Item  no.  15  is  also  similar  in  intent  and  importance  to  these 
items. 

The  total  response  to  the  item  is  given  in  Table  XVI, 
on  page  51*  One  hundred  twenty  "M"  symbols,  one  hundred 
fifty-four  "S"  symbols,  and  one  hundred  twenty-five  "I"  sym- 
bols were  given  to  the  item.  The  weighted  value  of  these 
symbols  assigned  it  to  an  interest  position  of  eleventh. 

No  remarkable  differences  were  found  in  the  expressed 
interest  of  the  members  of  the  age,  sex,  curriculum,  or  text- 
book-using groups.  Within  the  general  curriculum  group,  the 
markings  were  divided  as  evenly  as  possible  among  the  three 
degrees  of  Interest. 

Item  No.  15.  Discovery  and  exploration  of  America. 

The  response  to  this  item  showed  that  only  a few  of  the  stu- 
dents were  not  interested  positively  in  the  history  of  the 
discovery  and  exploration  of  our  country. 
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TABLE  XVI 


EXPRESSED  INTEREST  IN  ITEM  NO.  12  OF  PART  II 
PIONEERS,  HOMESTEADERS,  SQUATTERS,  AND  SETTLERS 


Degree 

of 

Interest 

Currl- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Re  spond' 

ference 

In* 

16- 

2 

3 

1 

Muzzey 

17 

4 

8 

4 

C 

Male 

18/ 

2 

1 

1 

0 

16- 

18 

21 

11 

1 

Kepner 

17 

6 

1 

3 

1 

18/ 

1 

1 

e 

16- 

2 

1 

1 

6 

Muzzey 

17 

7 

7 

5 

e 

Female 

18/ 

1 

16- 

13 

17 

10 

Kepner 

17 

4 

8 

7 

18/ 

171 

16- 

4 

5 

3 

C 

Muzzey 

17 

3 

8 

6 

o 

Male 

18/ 

1 

1 

4 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

10 

20 

16 

c 

Muzzey 

17 

11 

15 

13 

i 

Female 

18/ 

1 

4 

8 

a 

16- 

3 

4 

1 

1 

Kepner 

17 

1 

1 

2 

18/ 

148 

16- 

9 

4 

4 

G 

Muzzey 

17 

8 

10 

6 

0 

Male 

18/ 

5 

4 

8 

n 

16- 

1 

1 

© 

Kepner 

17 

2 

2 

2 

r 

18/ 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

3 

3 

5 

18/ 

1 

30 

TOTAL  RESPONSE 

120 

154 

125 

399 

Fi^ton  University 


Softool  of  Education 


library 
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The  item  was  given  an  Interest  position  of  fifth,  as 
determined  by  the  weighted  value  of  one  hundred  thirty-eight 


52 


"M"  symbols,  one  hundred  ninety-nine  "S"  symbols,  and  only 
sixty-two  "I"  symbols.  The  total  response  is  shown  in  Table 
XVII,  on  page  53* 

The  boys  of  all  the  various  groups  were  noticeably 
more  interested  in  this  phase  of  history  than  were  the  girls. 

The  relatively  high  Interest  in  this  item  may  be  ex- 
plained by  various  factors,  but  in  the  absence  of  any  stated 
reasons  for  interest  on  the  part  of  the  students  questioned, 
any  attempt  to  explain  it  would  be  pure  conjecture. 

Item  No.  14.  Political  elections . parties . and  cam- 
paigns. The  response  to  this  item  is  given  in  Table  XVIII, 
appearing  on  page  54.  The  item  received  a total  of  one  hun- 
dred fourteen  "M"  symbols,  one  hundred  seventy-five  "S"  sym- 
bols, and  one  hundred  nine  ”IM  symbols.  The  weighted  value 
of  these  symbols  gave  the  ninth  interest  position  to  this 
item  which  was  designed  to  ascertain  the  interest  of  the  stu- 
dents in  the  political  party  systems  of  our  country,  and  in 
the  various  campaigns  and  elections. 

A good  part  of  the  meaning  inherent  in  this  item  also 
comprises  a large  part  of  the  item  which  pertains  to  inter- 
^ est  in  current  events.  As  the  questions  were  framed,  there 

was  no  way  to  distinguish  Just  how  much  of  the  interest  in 
politics  was  interest  in  current  political  affairs.  No  dif- 
ference in  the  interests  of  the  various  groups  was  seen. 
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TABLE  XVII 


EXPRESSED  INTEREST  IN  ITEM  NO.  13  OF  PART  II 
DISCOVERY  AND  EXPLORATION  OF  AMERICA 


Degree 

of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indlf- 

Respond- 

f erence 

ing 

16- 

2 

4 

Muzzey 

17 

10 

5 

1 

C 

Male 

18/ 

2 

2 

0 

16- 

22 

20 

8 

1 

Kepner 

17 

2 

6 

2 

1 

18/ 

1 

1 

e 

16- 

1 

2 

1 

6 

Muzzey 

17 

7 

10 

2 

e 

Female 

18/ 

1 

16- 

12 

22 

6 

Kepner 

17 

7 

7 

5 

18/ 

171 

16- 

4 

6 

2 

C 

Muzzey 

17 

2 

9 

6 

0 

Male 

18/ 

1 

5 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

17 

20 

9 

c 

Muzzey 

17 

11 

25 

3 

1 

Female 

18/ 

1 

9 

3 

a 

16- 

2 

6 

1 

Kepner 

17 

1 

3 

18/ 

148 

16- 

10 

6 

1 

G 

Muzzey 

17 

11 

9 

4 

e 

Male 

18/ 

3 

9 

5 

n 

16- 

2 

e 

Kepner 

17 

3 

2 

r 

18/ 

1 

a 

16- 

2 

1 

Female 

Muzzey 

17 

2 

7 

1 

18/ 

2 

80 

138  199  62  399 


TOTAL  RESPONSE 
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TABLE  XVIII 


EXPRESSED  INTEREST  IN  ITEM  NO.  14  OF  PART  II 
POLITICAL  ELECTIONS,  PARTIES,  AND  CAMPAIGNS 


Curri- 

culum 

Sex 

Author 

Age 

Degree  of  Interest 

Much  Some  Indif- 
ference 

Number 
Re  epond 

......  ing 

16- 

1 

3 

2 

Muzzey 

17 

3 

6 

7 

C 

Male 

18/ 

1 

1 

2 

0 

16- 

9 

28 

13 

1 

Kepner 

17 

4 

6 

1 

1 

18/ 

© 

16- 

3 

1 

g 

Muzzey 

17 

6 

9 

4 

e 

Female 

18/ 

1 

16- 

19 

13 

8 

Kepner 

17 

5 

7 

7 

18/ 

170 

16- 

2 

6 

4 

C 

Muzzey 

17 

4 

8 

5 

0 

Male 

18/ 

2 

3 

1 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

14 

20 

12 

c 

Muzzey 

17 

15 

16 

8 

i 

Female 

18/ 

4 

7 

2 

a 

16- 

3 

1 

4 

1 

Kepner 

17 

2 

2 

18/ 

148 

16- 

8 

8 

1 

G 

Muzzey 

17 

2 

12 

10 

e 

Male 

18/ 

5 

7 

5 

n 

16- 

1 

1 

e 

Kepner 

17 

2 

2 

r 

18/ 

1 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

2 

3 

5 

18/ 

2 

80 

TOTAL  RESPONSE 

114 

175 

109 

398 

. 
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Item  No,  15.  The  frontier;  the  westward  movement. 

The  response  to  this  Item,  which  again  had  much  in  common 
with  some  of  the  other  Items,  is  shown  in  Table  XIX,  on  page 
56.  One  hundred  nine  "M"  symbols,  one  hundred  eighty- four 
nSH  symbols,  and  one  hundred  five  "I"  symbols  were  given  this 
item.  The  weighted  value  of  these  symbols  assigned  the  tenth 
position  in  interest  to  this  item  whose  principle  purpose  it 
was  to  test  the  interest  of  the  students  in  the  conditions  of 
life  on  the  margins  of  settlement,  and  in  the  spirit  of  mani- 
fest destiny. 

This  item  was  of  greater  interest  to  the  boys  of  the 
various  groups  than  it  was  to  the  girls*  There  did  not  ap- 
pear to  be  any  striking  differences  in  the  interests  of  the 
age,  curriculum,  or  textbook-using  groups. 

Item  No.  16.  Foreign  relations  and  trade.  This  item 
is  very  similar  to  item  no.  19,  which  treats  of  foreign  trade 
alone.  Foreign  relations  are  so  inextricably  interwoven  with 
foreign  trade  that  it  was  thought  best  to  attempt  to  arrive 
at  some  measure  of  the  interest  in  foreign  trade  considered 
separately  as  well  as  trade  combined  with  relations. 

The  response  to  this  item  is  given  in  Table  XX,  on 
page  57.  The  total  markings  received  were  sixty-eight  “M" 
symbols,  two  hundred  eight  "S“  symbols,  and  one  hundred  twen- 
ty-two MI"  symbols;  the  weighted  value  of  which  earned  an 
interest  position  of  thirteenth  for  this  item.  Differences 
in  age,  sex,  curriculum,  or  textbook  in  use  did  not  appear  to 
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TABLE  XIX 


EXPRESSED  INTEREST  IN  ITEM  NO.  15  OF  PART  II 
THE  FRONTIER;  THE  WESTWARD  MOVEMENT 


Curri- 

culum 

Sex 

Author 

Age 

Degree  of  Interest 

Much  Some  Indif- 
ference 

Number 
Re spond- 
in« 

16- 

4 

1 

1 

Muzzey 

17 

8 

5 

3 

C 

Mai© 

18/ 

2 

2 

o 

16- 

15 

24 

11 

1 

Kepner 

17 

4 

5 

1 

1 

18/ 

2 

e 

16- 

2 

2 

S 

Muzzey 

17 

5 

9 

4 

e 

Female 

18/ 

1 

16- 

6 

26 

8 

Kepner 

17 

1 

3 

8 

18/ 

171 

16- 

4 

6 

2 

C 

Muzzey 

17 

6 

8 

3 

o 

Male 

18/ 

2 

4 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

7 

23 

16 

c 

Muzzey 

17 

8 

22 

9 

i 

Female 

18/ 

5 

8 

a 

16- 

2 

1 

5 

1 

Kepner 

17 

1 

1 

2 

18/ 

148 

16- 

11 

4 

2 

a 

Muzzey 

17 

6 

11 

6 

e 

Male 

18/ 

4 

5 

8 

n 

16- 

2 

e 

Kepner 

17 

4 

1 

r 

18/ 

1 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

2 

7 

1 

18/ 

1 

1 

79 

TOTAL  RESPONSE 

109 

184 

105 

398 

- 

- 

TABLE  XX 


EXPRESSED  INTEREST  IN  ITEM  NO.  16  OF  PART  II 
FOREIGN  RELATIONS  AND  TRADE 


Degree 

of 

Interest 

Currl- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Respond- 

ference 

InK 

16- 

5 

1 

Muzzey 

17 

3 

10 

7 

C 

Male 

18/ 

o 

16- 

7 

26 

17 

1 

Kepner 

17 

2 

4 

4 

1 

18/ 

1 

1 

e 

16- 

3 

1 

S 

Muzzey 

17 

2 

14 

3 

© 

Female 

18/ 

1 

16- 

8 

13 

17 

Kepner 

17 

4 

8 

7 

18/ 

171 

16- 

2 

8 

2 

c 

Muzzey 

17 

1 

14 

2 

0 

Male 

18/ 

2 

2 

2 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

6 

22 

18 

c 

Muzzey 

17 

7 

23 

8 

1 

Female 

18/ 

3 

8 

2 

a 

16- 

1 

2 

5 

1 

Kepner 

17 

1 

3 

18/ 

147 

16- 

3 

10 

4 

G 

Muzzey 

17 

4 

11 

9 

e 

Male 

18/ 

3 

10 

4 

n 

16- 

1 

1 

e 

Kepner 

17 

1 

2 

2 

r 

18/ 

1 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

5 

3 

3 

18/ 

1 

80 

TOTAL  RESPONSE 

68 

208 

122 

398 

. 

- 

- 

- 

- 

- 

-* 

- 

' 
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influence  the  returns  to  any  appreciable  extent. 

Item  No.  17.  Current  events.  This  is  the  item  of 
greatest  Interest  to  the  students,  as  determined  by  the  ar- 
bitrarily weighted  value  of  the  markings  given  to  the  item. 
The  item  received  the  greatest  number  of  "M"  symbols,  and 
the  least  number  of  "I"  symbols  of  any  of  the  items.  The 
total  response,  as  given  in  Table  XXI,  on  page  59*  was  two 
hundred  eighteen  ”M"  symbols,  one  hundred  forty-eight  ,fS" 
symbols,  and  only  twenty-nine  "I"  symbols. 

In  view  of  the  strong  Interest  expressed  in  current 
events,  and  realizing  that  most  of  the  other  items  are  of 
phases  of  history  that  are  still  alive,  vital,  and  contin- 
uing, it  is  probable  that  the  students  allowed  their  inter- 
est in  current  events  to  color  their  expressed  interests  in 
some,  if  not  most,  of  the  other  items. 

The  differences  of  sex,  age,  curriculum,  and  textbook 
in  use  did  not  seem  to  exert  any  effect  in  determining  the 
interest  of  the  students  in  the  topic  of  current  events. 

Item  No.  18.  Biographical  figures;  leaders.  The  re- 
sponse to  this  item  would  seem  to  indicate  that  these  stu- 
dents are  not  hero- worshippers,  or  perhaps  it  would  indicate 
that  the  textbooks  and  the  teachers  do  not  overly  glamorize 
the  famous  leaders  of  our  country. 

Sixty-six  "M"  symbols,  two  hundred  ten  "SH  symbols, 
and  one  hundred  twenty- three  “i”  symbols  were  given  to  this 
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TABLE  XXI 


EXPRESSED  INTEREST  IN  ITEM  NO.  17  OF  PART  II 

CURRENT  EVENTS 


Degree 

of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Respond* 

ference 

ins 

16- 

L 

2 

Muzzey 

17 

10 

6 

C 

Male 

18/ 

3 

1 

0 

16- 

26 

19 

5 

1 

Kepner 

17 

4 

6 

1 

18/ 

2 

e 

16- 

2 

2 

S 

Muzzey 

17 

8 

10 

1 

e 

Female 

18/ 

1 

16- 

22 

17 

1 

Kepner 

17 

11 

7 

1 

18/ 

167 

16- 

7 

4 

1 

C 

Muzzey 

17 

12 

3 

2 

o 

Male 

18/ 

3 

2 

1 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

28 

14 

4 

c 

Muzzey 

17 

21 

15 

3 

i 

Female 

18/ 

7 

6 

a 

16- 

2 

5 

1 

1 

Kepner 

17 

4 

18/ 

148 

16- 

9 

7 

1 

G 

Muzzey 

17 

15 

7 

2 

e 

Male 

18/ 

5 

9 

3 

n 

16“ 

2 

e 

Kepner 

17 

1 

4 

r 

18/ 

1 

a 

16- 

2 

1 

Female 

Muzzey 

17 

5 

2 

3 

18/ 

2 

80 

'T’OTAL  RESPONSE 

218 

148 

29 

395 

Item  by  the  students.  The  fourteenth  interest  position  was 
assigned  to  the  item  according  to  the  weighted  value  of  these 
markings. 

The  response  did  not  show  any  remarkable  difference  in 
the  interests  of  any  of  the  various  groups  in  this  topic  of 
biographical  figures. 

The  total  markings  given  this  item  are  shown  in  Table 
XXII,  on  page  61* 

Item  No.  19.  Foreign  trade.  This  item  was  second 
only  to  taxation  and  the  tariff  as  an  item  of  little  interest. 
The  relative  interest  position  was  thus  nineteenth,  as  deter- 
mined by  the  weighted  value  of  only  twenty-eight  "M”  symbols, 
one  hundred  seventy-one  "S"  symbols,  and  one  hundred  ninety- 
nine  "I **  symbols.  The  total  response  is  shown  in  Table 
XXIII,  on  page  62. 

Item  No.  20.  The  arts:  music . literature . drama.  Th© 
last  item  in  Part  II  of  the  questionnaire  proved  to  be  of  suf- 
ficient Interest  to  the  students  to  earn  an  interest  position 
of  sixth.  This  position  was  determined  by  the  weighted  value 
of  one  hundred  seventy-one  HM*'  symbols,  one  hundred  twenty 
"S"  symbols,  and  one  hundred  eight  ,,l"  symbols. 

As  was  the  case  with  most  of  the  items  of  the  quest- 
ionnaire, the  differences  in  age,  sex,  curriculum,  and  text- 
book in  use  did  not  appear  to  exert  any  Influence  in  deter- 
mining the  interest  in  the  item. 
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TABLE  XXII 


EXPRESSED  INTEREST  IN  ITEM  NO.  18  OF  PART  II 
BIOGRAPHICAL  FIGURES;  LEADERS 


Degree  of 

Interest 

Curri- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Re  spond- 

ference 

Inp, 

16- 

1 

3 

2 

Muzzey 

17 

5 

7 

4 

C 

Male 

18/ 

2 

1 

1 

0 

16- 

10 

25 

15 

1 

Kepner 

17 

5 

2 

3 

1 

18/ 

1 

1 

e 

16- 

2 

2 

6 

Muzzey 

17 

7 

9 

3 

e 

Female 

18/ 

1 

16- 

8 

25 

7 

Kepner 

17 

4 

11 

4 

18/ 

171 

16- 

1 

4 

7 

C 

Muzzey 

17 

3 

9 

5 

0 

Male 

18/ 

1 

4 

1 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

2 

28 

16 

c 

Muzzey 

17 

4 

24 

11 

1 

Female 

18/ 

1 

9 

3 

a 

16- 

5 

3 

1 

Kepner 

17 

1 

1 

2 

18/ 

148 

16- 

1 

9 

7 

G 

Muzzey 

17 

2 

13 

9 

e 

Male 

18/ 

3 

5 

9 

n 

16- 

1 

1 

e 

Kepner 

17 

1 

1 

3 

r 

18/ 

1 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

2 

4 

4 

18/ 

2 

80 

TOTAL  RESPONSE 

66 

210 

123 

399 

- 

- 
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TABLE  XXIII 


EXPRESSED  INTEREST  IN  ITEM  NO.  19  OF  PART  II 

FOREIGN  TRADE 


Degree  of 

Interest 

Currl- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Re  spond* 

ference 

..  _ing 

16- 

1 

3 

2 

Muzzey 

17 

5 

11 

C 

Male 

18/ 

2 

2 

0 

16- 

4 

18 

27 

1 

Kepner 

17 

2 

8 

1 

18/ 

2 

e 

16- 

2 

2 

S 

Muzzey 

17 

1 

11 

7 

e 

Female 

18/ 

1 

16- 

2 

15 

23 

Kepner 

17 

2 

5 

12 

18/ 

170 

16- 

1 

4 

7 

C 

Muzzey 

17 

9 

8 

0 

Male 

18/ 

1 

3 

2 

in 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

2 

23 

21 

c 

Muzzey 

17 

2 

19 

18 

1 

Female 

18/ 

1 

9 

3 

a 

16- 

1 

5 

2 

1 

Kepner 

17 

1 

3 

18/ 

148 

16- 

9 

8 

G 

Muzzey 

17 

1 

7 

16 

e 

Male 

18/ 

3 

5 

9 

n 

16- 

1 

1 

e 

Kepner 

17 

3 

2 

r 

18/ 

1 

a 

16- 

2 

1 

Female 

Muzzey 

17 

3 

3 

4 

18/ 

2 

80 

TOTAL  RESPONSE 

28 

171 

199 

398 

N-  ■ 

- 

- 

- 

_ 

The  response  to  this  final  Item  Is  given  In  Table 
XXIV,  on  page  64. 

II.  RESULTS  OF  PART  III  OF  THE  QUESTIONNAIRE 

Part  III  of  the  questionnaire  asked  the  students  to 
return  to  the  items  of  Part  II  with  the  purpose  of  marking 
the  three  items  of  greatest  interest  to  them.  These  items 
were  to  be  marked  in  order  of  interest  with  the  numbers  "l" 
"2",  and  "3". 

Table  XXV,  on  page  65,  shows  the  number  of  each  mark 
ing  received  by  each  of  the  items.  Items  no.  4 and  5 each 
received  fifty-nine  "1"  markings,  and  item  no.  20  received 
fifty- seven  "l"  markings.  Items  no.  8 and  19  failed  to  re- 
ceive any  markings  of  "1". 

These  markings  were  given  an  arbitrarily  weighted 
value  as  was  the  case  in  Part  II,  and  as  explained  in  the 
previous  chapter.  The  relative  interest  position  of  each 
item  was  thusly  determined  and  reported  in  Table  XXVI,  on 
page  66.  The  first  five  items  in  interest  were  numbers  5* 
4,  20,  17,  and  6;  thus  it  is  seen  that  three  of  these  items 
were  also  in  the  first  five  items  of  interest  in  Part  II. 

Table  XXVII,  on  page  67,  shows  a comparison  of  the 
rank  of  the  items  of  Part  II  and  Part  III  as  determined  by 
the  weighted  value  of  the  markings.  It  was  not  expected 
that  the  rank  of  each  item  would  be  the  same  in  both  parts 
of  the  questionnaire,  however  there  did  seem  to  be  a good 
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TABLE  XXIV 

EXPRESSED  INTEREST  IN  ITEM  NO.  20  OF  PART  II 
THE  ARTS;  MUSIC,  LITERATURE,  DRAMA 


Degree 

of 

Interest 

Currl- 

Number 

culum 

Sex 

Author 

Age 

Much 

Some 

Indif- 

Respond- 

f erence 

in?? 

16- 

2 

3 

1 

Muzzey 

17 

3 

5 

8 

C 

Male 

18/ 

4 

0 

16- 

17 

20 

13 

1 

Kepner 

17 

2 

2 

6 

1 

18/ 

2 

e 

16- 

4 

6 

Muzzey 

17 

14 

4 

1 

e 

Female 

18/ 

1 

16- 

25 

13 

2 

Kepner 

17 

11 

5 

3 

18/ 

171 

16- 

2 

3 

7 

C 

Muzzey 

17 

5 

8 

4 

0 

Male 

18/ 

1 

5 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

22 

14 

10 

c 

Muzzey 

17 

22 

12 

5 

1 

Female 

18/ 

7 

4 

2 

a 

16- 

3 

3 

2 

1 

Kepner 

17 

3 

1 

18/ 

148 

16- 

7 

3 

7 

G 

Muzzey 

17 

7 

6 

11 

e 

Male 

18/ 

2 

7 

8 

n 

16- 

1 

1 

© 

Kepner 

17 

2 

1 

2 

r 

18/ 

1 

a 

16- 

1 

1 

1 

Female 

Muzzey 

17 

3 

3 

4 

18/ 

2 

80 

171  120  108  399 


TOTAL  RESPONSE 


, 

- 

“ 

- 

- 

- 

- 

- 
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TABLE  XXV 


NUMBER  OF  "l",  "2",  AND  "3"  MARKINGS  ASCRIBED 
TO  EACH  ITEM  OF  PART  III 


No.  of 
Item 


No.  of  Markings 

t»-j^  i»  ii  2"  ii^  it 


Item 


1. 

30 

25 

34 

History  of  local  community,  state, 
and  region. 

2. 

16 

20 

15 

Development  of  communication  and 
travel  facilities. 

3. 

8 

10 

24 

Natural  resources;  geographical 
features. 

4. 

59 

40 

24 

Wars;  military  and  naval  campaigns. 

5. 

59 

36 

36 

Home  and  family  life. 

6. 

34 

32 

14 

Progress  in  science  and  technology. 

7. 

3 

4 

10 

Development  of  the  United  States 
Constitution. 

8. 

2 

1 

Taxation  and  the  tariff. 

9. 

7 

14 

7 

Rise  of  labor  unions;  status  of 
labor. 

10. 

1 

5 

13 

Immigration. 

11. 

10 

23 

17 

Slaves,  Indians,  and  other  minority 
groups. 

12. 

9 

18 

11 

Pioneers,  homesteaders,  squatters, 
and  settlers. 

13. 

5 

19 

25 

Discovery  and  exploration  of  America 

14. 

18 

21 

16 

Political  elections,  parties,  and 
campaigns. 

15. 

9 

8 

18 

The  frontier;  the  westward  movement. 

16. 

2 

7 

10 

Foreign  relations  and  trade. 

17. 

37 

50 

47 

Current  events. 

18. 

2 

9 

9 

Biographical  figures;  leaders. 

19. 

3 

4 

Foreign  trade. 

20. 

57 

35 

30 

The  arts;  music,  literature,  drama. 
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TABLE  XXVI 


ITEMS  OF  PART  III  RANKED  ACCORDING  TO  INTEREST 
AS  DETERMINED  BY  WEIGHTED  VALUES 


Rank 

Value 

Number 

of 

of 

of 

Item 

Item 

Item 

Item 

1. 

285 

5. 

Home  and  family  life. 

2. 

281 

4. 

Wars;  military  and  naval  campaigns. 

3. 

271 

20. 

The  arts;  music,  literature,  drama. 

4. 

258 

17. 

Current  events. 

5. 

180 

6. 

Progress  in  science  and  technology. 

6. 

174 

1. 

History  of  local  community,  state, 
and  region. 

7. 

112 

14. 

Political  elections,  parties,  and 
campaigns. 

8. 

103 

2. 

Development  of  communication  and  tra- 
vel  facilities. 

9. 

93 

11. 

Slave 8,  Indians,  and  other  minority 
groups. 

10. 

78 

13. 

Discovery  and  exploration  of  America. 

11. 

74 

12. 

Pioneers,  homesteaders,  squatters, 
and  settlers. 

12. 

68 

3. 

Natural  resources;  geographical  fea- 
tures. 

13. 

61 

15. 

The  frontier;  the  westward  movement. 

14. 

56 

9. 

Rise  of  labor  unions;  status  of  labor. 

15. 

33 

18. 

Biographical  figures;  leaders. 

16. 

30 

16. 

Foreign  relations  and  trade. 

17. 

27 

7. 

Development  of  the  United  States  Con- 
stitution. 

H 

00 

• 

26 

10. 

Immigration. 

19. 

10 

19. 

Foreign  trade. 

20. 

5 

8. 

Taxation  and  the  tariff. 

TABLE  XXVII 


COMPARISON  OF  RANK  OF  ITEMS  OF  PART  II  AND  PART  III 
ACCORDING  TO  WEIGHTED  VALUES 


Rank 

in 

Part 

II 

Rank 

in 

Part 

III 

Num- 

ber 

of 

Item 

Item 

4 

6 

1. 

History  of  local  community,  state,  and 
region. 

7 

8 

2. 

Development  of  communication  and  travel 
facilities. 

18 

12 

3. 

Natural  resources;  geographical  features 

3 

2 

4. 

Wars;  military  and  naval  campaigns. 

2 

1 

5. 

Home  and  family  life. 

12 

5 

6. 

Progress  in  science  and  technology. 

15 

17 

7. 

Development  of  the  United  States  Consti- 
tution. 

20 

20 

8. 

Taxation  and  the  tariff. 

16 

14 

9. 

Rise  of  labor  unions;  status  of  labor. 

17 

18 

10. 

Immigration. 

8 

9 

11. 

Slaves,  Indians,  and  other  minority 
group  s . 

11 

11 

12. 

Pioneers,  homesteaders,  squatters,  and 
settlers. 

5 

10 

13. 

Discovery  and  exploration  of  America. 

9 

7 

14. 

Political  elections,  parties,  and  cam- 
paigns. 

10 

13 

15. 

The  frontier;  the  westward  movement. 

13 

16 

16. 

Foreign  relations  and  trade. 

1 

4 

17. 

Current  events. 

14 

15 

M 

00 

. 

Biographical  figures;  leaders. 

19 

19 

19. 

Foreign  trade. 

6 

3 

20. 

The  arts;  music,  literature,  drama. 

. 


, " 

. 

. 

, 

• 

. 

- T 

i 

» 

. 

, 

. 

. 

* 

. 

. 

, 

. 

. 

. 

. 

, 

4» 

♦ 

, 

, 

. • 

; * f ^ 

. 

68 


deal  of  agreement  in  the  ranks.  Three  items  received  the 
same  rank  in  both  parts  of  the  questionnaire , six  items  came 
within  one  position  of  agreeing,  and  only  two  items  were  giv- 
en ranks  that  disagreed  in  the  two  parts  by  as  many  as  five 
places. 


III.  RESULTS  OF  PART  IV  OF  THE  QUESTIONNAIRE 


Part  IV  of  the  questionnaire  was  divided  into  four 
sub-headings  which  were  included  in  an  attempt  to  discern  the 
attitude  of  the  students  toward  the  study  of  United  States 
history,  and  also  to  attempt  to  learn  how  they  would  rank  the 
subject  of  history  among  the  other  subjects  of  the  curricula 
of  the  school. 


Question  No.  1.  What  are  your  favorite  subjects  of 
the  entire  curriculum  of  your  school?  The  response  to  this 
question  is  given  in  Table  XXVIII,  on  page  69.  Here  again, 
it  was  thought  best  to  give  the  markings  ascribed  to  each 
subject  an  arbitrary  weight  in  order  that  one  could  more  eas- 
ily compare  the  preference  for  each  subject.  The  total  re- 
sponse to  the  question  showed  that  five  subjects  were  clear- 
ly favorite  ones;  history,  English,  mathematics,  chemistry, 
and  typing  were  given  many  more  markings  than  were  the  other 
subjects  mentioned. 

English  received  six  more  first  preference  markings 
than  did  history,  but  it  also  received  twenty- two  fewer  third 
preference  markings  than  did  history;  therefore  the  weighted 
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TABLE  XXVIII 


RESPONSE  TO  QUESTION  1,  PART  IV 
WHAT  ARE  YOUR  FAVORITE  SUBJECTS  OF  THE  ENTIRE 


CURRICULUM  OF 

YOUR 

SCHOOL? 

Subject 

Number 

"a" 

of  Markings 

t»v»» 

b c 

Weighted 

Value 

History 

57 

65 

86 

387 

English 

63 

62 

64 

377 

Mathematics 

48 

36 

27 

243 

Chemistry 

31 

37 

15 

182 

Typing 

27 

25 

22 

153 

French 

15 

19 

11 

94 

Biology 

14 

14 

10 

80 

Bookkeeping 

18 

10 

2 

76 

Business  Organization 

11 

11 

15 

70 

Sewing 

17 

6 

3 

66 

Mechanical  Drawing 

10 

11 

9 

61 

Art 

14 

5 

8 

60 

Gymnasium 

11 

6 

11 

56 

Economic  Law 

6 

14 

8 

54 

Shorthand 

6 

10 

9 

47 

Shop 

7 

5 

7 

38 

Music 

8 

2 

4 

32 

Spanish 

4 

8 

4 

32 

Chorus 

6 

3 

4 

28 

Printing 

6 

1 

7 

27 

Foods 

4 

3 

9 

27 

Business  Machines 

6 

9 

27 

Latin 

3 

6 

5 

26 

Physics 

6 

1 

5 

25 

Problems  of  Democracy 

1 

5 

3 

16 

Economic  Geography 

1 

4 

2 

13 

Radio 

3 

1 

10 

Home  Management 

1 

1 

4 

9 

Clothing 

1 

1 

3 

8 

Science 

1 

2 

7 

Aeronautics 

4 

4 

70 

value  of  the  markings  gave  the  first  position  in  subject  pre- 
ference to  the  subject  of  history. 

No  attempt  was  made  to  tabulate  each  return  as  given 
by  the  students  who,  in  many  cases,  indicated  a preference 
for  a certain  branch  or  phase  of  a subject  rather  than  for 
the  subject  as  an  entirety.  If  a student  indicated  a prefer- 
ence for  algebra,  it  was  recorded  as  a preference  for  mathe- 
matics. It  was  not  thought  that  this  practice  would  distort 
the  over-all  picture  of  student  subject  preference. 

Question  No.  2.  Should  the  study  of  United  States 
history  be  required?  Here  the  students  were  asked  to  indi- 
cate, by  checking  "yes"  or  "no",  their  opinion  as  to  whether 
the  study  of  the  history  of  our  country  should  be  required  of 
all  students.  The  question  probably  appeared  pointless  to 
some  of  the  students  in  light  of  the  fact  that  the  study  of 
United  States  history  is  required  by  state  law. 

The  response  to  the  question  is  shown  in  Table  XXIX, 
on  page  71*  An  overwhelming  majority  of  the  students  indi- 
cated complete  agreement  with  the  established  practice  of 
making  United  States  history  an  obligatory  course.  Three 
hundred  thirty- seven  of  the  students  answered  "yes"  while  on- 
ly sixty-one  dissented,  and  one  of  the  students  did  not  com- 
mit himself. 

The  differences  in  age,  sex,  curriculum,  and  textbook 
in  use  did  not  operate  in  any  way  discernible  to  influence 
the  opinions  of  the  students. 
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TABLE  XXIX 


RESPONSE  TO  QUESTION  2,  PART  IV 


SHOULD  THE  STUDY  OF 

UNITED 

STATES 

HISTORY 

BE  REQUIRED? 

Currl- 

Number 

culum 

Sex  Author 

Age 

Yes 

No 

Responding 

16- 

5 

1 

Muzzey 

17 

15 

1 

C 

Male 

18/ 

4 

0 

16- 

41 

8 

1 

Kepner 

17 

9 

1 

1 

18/ 

2 

e 

16- 

3 

1 

6 

Muzzey 

17 

14 

5 

© 

Female 

18/ 

1 

16- 

29 

11 

Kepner 

17 

17 

2 

18/ 

170 

16- 

8 

4 

C 

Muzzey 

17 

15 

2 

0 

Male 

18/ 

6 

m 

16- 

1 

ra 

Kepner 

17 

2 

e 

18/ 

r 

16- 

39 

7 

c 

Muzzey 

17 

32 

8 

1 

Female 

18/ 

13 

a 

16- 

9 

1 

1 

Kepner 

17 

1 

1 

18/ 

149 

16- 

15 

2 

<3 

Muzzey 

17 

23 

2 

e 

Male 

18/ 

13 

2 

n 

16- 

2 

e 

Kepner 

17 

4 

1 

r 

18/ 

1 

a 

16- 

2 

1 

Female  Muzzey 

17 

9 

1 

18/ 

2 

79 

TOTAL  RESPONSE 

337 

61 

398 

- 

- 

- 

Question  No.  What  la  your  understanding  as  to  the 
purpose  of  teaching  United  States  history?  The  widely  vary- 
ing response  to  this  question  absolutely  defied  any  attempt 
at  tabulation.  A perusal  of  the  answers  revealed  that  many 
of  the  students  had  no  Idea  why  they  were  being  exposed  to 
United  States  history.  The  typical  answer  of  the  students 
In  this  category  would  read  something  like  this:  "To  know 

more  about  your  country",  or  this:  "Everyone  should  have  a 

slight  background  of  his  or  her  country".  These  two  answers 
are  quoted  from  the  papers  of  two  of  the  college  preparatory 
curriculum  students. 

The  program  of  studies  for  the  high  school  In  which 
the  study  was  conducted  had  this  to  say  in  regard  to  the 
teaching  of  United  States  history:  "The  aim  of  this  course 

Is  to  show  the  birth  and  development  of  our  great  nation  as 
it  spans  a continent  and  establishes  a democratic  way  of 
life.  It  is  presented  in  units  emphasizing  social  and  eco- 
nomic as  well  as  political  growth.  Emphasis  is  given  to  in- 
ternational problems.  The  student  is  taught  to  draw  com- 
parisons, interpret  tendencies,  and  analysis  causes  and  re- 
sults." It  was  hoped  that  this  question  of  the  questionnaire 
would  elicit  answers  stating  some  such  general  thought  as 
was  given  in  the  program  of  studies  booklet. 

Some  of  the  students  approached  the  idea  as  seen  in 
the  following  responses:  "To  acquaint  the  pupil  with  the 

former  policies  and  customs  of  his  people,  in  order  to  help 
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him  solve  the  present  problems, " "It  teaches  us  the  Ameri- 
can idea  of  democracy  and  the  art  of  being  a good  citizen," 

"To  understand  and  know  about  political  and  other  questions 
in  the  past  so  that  we  will  be  more  able  to  take  part  in  the 
making  of  the  future  of  America, " "To  give  the  student  a 
knowledge  of  his  government  and  its  history  so  that  by  ap- 
plication of  such  knowledge  he  may  become  a better  citizen," 

Several  students  apparently  had  the  idea  that  history 
was  taught  as  a means  of  propagandizing  the  student  into  an 
appreciation  of  his  country  which  he  otherwise  would  not  be 
apt  to  gain. 

One  student  availed  himself  of  this  opportunity  to 
criticize  in  this  manner,  "I  think  that  many  persons  get  the 
wrong  slant  on  the  subject  before  they  even  start  and  get  to 
dislike  it  because  of  its  dates  and  facts  needed  to  be  learn- 
ed to  be  a success, 

Question  No.  4.  Do  you  like . or  have  an  interest  in. 
United  States  history?  This  final  question  was  designed  to 
determine  if  the  students  believed  themselves  to  like,  or  to 
be  interested  in.  United  States  history.  The  response  to  the 
item  is  given  in  Table  XXX,  on  page  74. 

The  great  majority  of  the  students  indicated,  by 
checking  "yes",  a liking  for,  or  an  interest  in.  United  States 
history.  Three  hundred  twenty-four  students  said  "yes",  six- 
ty-seven said  "no",  and  eight  did  not  respond. 
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TABLE  XXX 


RESPONSE  TO  QUESTION  4,  PART  IV 


DO  YOU 

LIKE,  OR  HAVE  AN 

INTEREST 

1 IN, 

UNITED 

STATES  HISTORY? 

Curri- 

Number 

culum 

Sex  Author 

Age 

Yes 

No 

Responding 

16- 

6 

Muzzey 

17 

16 

C 

Male 

18/ 

4 

0 

16- 

39 

11 

1 

Kepner 

17 

10 

1 

18/ 

2 

e 

16- 

3 

S 

Muzzey 

17 

16 

3 

© 

Female 

18/ 

1 

16- 

26 

14 

Kepner 

17 

14 

5 

18/ 

170 

16- 

10 

2 

c 

Muzzey 

17 

16 

1 

o 

Male 

18/ 

6 

m 

16- 

1 

m 

Kepner 

17 

1 

e 

18/ 

1 

r 

16- 

40 

8 

c 

Muzzey 

17 

31 

8 

i 

Female 

18/ 

11 

2 

a 

16- 

1 

Kepner 

17 

3 

1 

18/ 

142 

16- 

16 

2 

G 

Muzzey 

17 

20 

3 

e 

Male 

18/ 

15 

1 

n 

16- 

2 

e 

Kepner 

17 

4 

2 

r 

18/ 

a 

16- 

2 

1 

Female  Muzzey 

17 

9 

1 

18/ 

2 

79 

TOTAL  RESPONSE 

324 

67 

391 

- 

- 
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The  response  to  this  item  appeared  to  indicate  that 
some  fewer  of  the  girls  were  interested  in  history  than  were 
the  boys,  but  any  difference  was  slight. 


CHAPTER  V 


CONCLUSIONS  AND  RECOMMENDATIONS 
The  results  of  the  questionnaire,  as  presented  in  the 
previous  chapter,  demonstrated  that  the  students  had  decided 
preferences  for  some  phases  of  United  States  history;  that 
they  were  somewhat  interested  in  the  greater  number  of  phases 
of  history;  and  that  a few  phases  were  almost  entirely  lack- 
ing in  interest  to  the  students.  These  results  also  made  it 
possible  to  draw  some  general  conclusions  and  make  a few  re- 
commendations. 


I.  CONCLUSIONS 

The  results  of  this  questionnaire,  when  tabulated, 
were  broken  down  into  various  groups  according  to  the  differ- 
ences in  age,  sex,  curriculum,  and  textbook  in  use.  In  only 
a few  cases  did  these  differences  seem  to  operate  to  alter 
the  response  to  the  items.  As  the  questionnaire  was  framed, 
there  was  no  way  to  determine  if  these  factors  were  wholly 
responsible  for  results  other  than  would  have  been  expected. 
The  boys,  as  a group,  appeared  more  interested  in  items  num- 
ber 2,  4,  13,  and  15.  The  girls,  considered  as  a group,  ap- 
peared more  interested  in  items  number  5 and  10.  The  dif- 
ference in  textbook  in  use  by  the  various  groups  seemed  to 
alter  the  response  in  only  three  items;  namely,  items  number 
5,  8,  and  10.  These  few  instances  where  the  differences  in 
sex  and  textbook  in  use  appeared  to  operate  and  influence 
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were  not  sufficient  in  number  to  permit  the  Investigator  to 
draw  any  profound  conclusions.  In  no  case  could  it  be  de- 
monstrated that  different  age  groups  had  distinctly  differ- 
ing interests.  It  was  felt  that  the  fact  that  the  vast  ma- 
jority of  these  students  were  separated  by  only  one  or  two 
years  of  age  precluded  the  possibility  of  the  factor  of  age 
showing  any  great  or  pronounced  effect  in  shaping  the  inter- 
ests of  the  students. 

The  one  outstanding  point  which  became  quickly  appar- 
ent in  tabulating  the  results  was  that  the  value  of  this 
questionnaire  did  not  lie  in  learning  what  these  students, 
as  a group,  were  Interested  in;  but  rather  in  determining 
what  phases  of  United  States  history  interested  each  indi- 
vidual student*  The  questionnaire  thus  proved  to  be  another 
testimonial  to  the  wisdom,  or  desirability,  of  approaching 
education  from  the  viewpoint  of  individual  differences. 

Any  agreement  in  expressing  interest  in  any  one  phase 
of  history  was  agreement  in  number  only;  that  is,  two  indi- 
viduals agreeing  on  one  item  would  disagree  on  the  next  few 
items.  Thus  it  was  seen  that  it  was  not  possible  to  set  up 
any  hard  and  fast  rules  as  to  what  did,  or  will,  interest 
the  students  of  United  States  history. 

It  was  noted,  during  the  tabulation  of  the  returns, 
that  those  phases  of  history  which  might  be  said  to  be  con- 
tinuous and  continuing  in  action  or  in  meaning;  in  other 
words,  those  involving  current  events;  always  drew  a favor- 
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able  number,  and  percentage,  of  marks  indicating  much  inter- 
est. The  two  items  which  received  the  least  favorable  mark- 
ings, oddly  enough,  were  exceptions  to  this  tendency.  These 
two  items  (taxation  and  the  tariff,  foreign  trade)  involved 
a great  deal  of  current  affairs,  but  apparently  other  factors 
operated  to  prevent  much  interest  in  them. 

I I . RECOMMEND AT IONS 

One  of  the  limitations  of  this  study  appeared  during 
the  tabulation  of  the  returns  when,  in  several  caseB,  the 
results  were  of  such  an  unexpected  nature  that  one  wondered 
why  the  students  were  or  were  not  interested  in  those  items. 
The  questionnaire  contained  no  provisions  for  determining 
the  reasons  underlying  the  expressed  Interests  of  the  stu- 
dents. It  was,  therefore,  a decided  error  of  omission  in 
framing  the  questionnaire;  and  it  would  be  interesting  to 
see  the  results  of  a similar  study  which  did  attempt  to  di- 
vine the  reasons  for  the  interest  or  disinterest  in  a phase 
of  history. 

Another  approach  which  should  prove  of  value  to  the 
teacher  in  his  attempt  to  improve  his  teaching  would  be  that 
of  giving  a similar  questionnaire  with  the  provision  that 
each  student  select  the  item  of  his  greatest  interest,  and 
then  explain,  in  a few  well-chosen  words,  why  he  is  most  in- 
terested in  that  phase  of  history.  It  is  thought  that,  pro- 
bably, this  method  would  give  the  teacher  some  insight  into 
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the  efficacy  of  his  past  teaching  and  give  him  some  idea  of 
ways  in  which  he  could  improve  his  teaching  methods,  or  the 
content  and  emphasis  of  his  course. 

As  previously  suggested,  it  is  thought  by  the  writer 
that  the  chief  value  of  such  a study  will  lie  in  its  intell- 
igent use  by  the  teacher  of  United  States  history.  It  also 
appears  obvious  that  the  most  intelligent  use  of  a question- 
naire of  this  type  is  that  use  which  deals  with  an  individ- 
ual approach.  Interests  are  individual  matters;  the  results 
of  this  study  tend  to  indicate  that  interests  are  not  deter- 
mined by  differences  in  age,  sex,  curriculum,  or  textbook, 
but  may  be  determined  by  a combination  of  such  factors  tem- 
pered by  the  inherent  differences  of  the  individual.  There- 
fore, it  is  recommended  that  any  teacher  using  such  a means 
to  determine  the  interests  of  his  students  make  no  attempt 
to  tabulate  the  results;  but  rather  that  he  examine  each 
case  separately  and  carefully  as  a step  toward  better  teach- 
ing through  individualized  instruction. 

It  is  also  thought  that  an  interesting  study  along 
similar  lines  would  be  that  of  again  giving  a questionnaire 
later  in  the  school  year  to  see  if  the  students  expressed 
interest  in  the  items  marked  in  an  earlier  questionnaire. 
Permanence  of  interests,  even  after  thorough  and  lengthy  in- 
vestigation, is  a controversial  topic,  and  such  a study  as 
that  could  shed  a little  light  on  the  subject.  It  could  also 
conceivably  have  value  as  a means  of  determining  a better 
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course  content 


The  value  of  an  Interest  study  would  be  enhanced  if 
the  contents,  or  items,  could  be  broken  down  into  less  gen- 
eral topics  while  still  not  running  into  so  many  items  that 
it  would  be  too  difficult  for  the  students  to  evaluate  their 
reactions. 

The  task  of  choosing  terms  to  designate  the  various 
phases  in  such  a way  as  to  include  every  connotation  and  us- 
ual meaning  of  the  phase  was  one  of  the  more  difficult  as- 
pects of  devising  the  questionnaire.  Undoubtedly,  some  of 
the  terms  were  confusing  to  some  of  the  students,  and  very 
likely  some  of  the  phases  would  have  received  more  favorable 
markings  if  the  phases  had  been  described  in  a more  detailed 
manner.  An  example  of  this  point  could  well  be  the  phase  of 
"taxation  and  the  tariff"  which  includes  such  colorful  and 
imagination- stirring  incidents  as  the  Boston  Tea  Party  and 
Shays'  Rebellion.  If  the  students  had  been  reminded  of  these 
Incidents  by  a more  detailed  terminology,  the  phase  would 
surely  have  placed  better  than  last  in  relative  interest. 
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I Personal  Data£ 

Name  j 

Class;  Curriculum: 

Textbook : 

Hobb ies  : 


Sox?  Ago: 

Teach  er 
Date  : 


II  Indicate  your  interest  in  each  of  the  following  items  by  placing  the 
appropriate  letter  in  the  blank  preceding  the  item.  If  you  are  very  much  inter- 
ested in  the  item,  place  the  letter  "M"  in  the  blank.  If  you  are  somewhat  inter- 
ested, place  the  letter  ” S"  in  the  blank.  If  you  are  indifferent  to  the  item,' 
place  the  letter  M I"  in  the  blank.  Work  rapidly,  but  make  a sincere  effort  to 
evaluate  your  reaction  to  each  item. 

Examples:  m 1.  The  Truman  Doctrine. 

§ 2.  The  Monroe  Doctrine. 

I 3.  The  Drago  Doctrino. 

1.  History  of  local  community,  state,  and  region. 

2.  Development  of  communication  and  travel  facilities. 

3.  Natural  resources;  geopjra'phic a 1 features. 

4.  Wars;  military  and  naval  campaigns. 

5.  Home  and  family  life* 

6.  Progress  in  science  and  technology. 

7.  Development  of  the  United  States  Constitution. 

8.  Taxation  and  the  tariff. 

9.  Rise  of  labor  unions;  status  of  labor. 

10.  Immigration. 

11.  Slaves,  Indians,  and  other  minority  groups. 

12.  Pioneers,  homesteaders,  squatters,  and  settlers. 

13.  Discovery  and  exploration  of  America. 

14.  Political  elections,  parties,  and  campaigns. 

15.  The  frontier;  The  westward  movement. 

16.  Foreign  relations  and  trade. 

17.  Current  events. 

18.  Biographical  figures;  leaders. 

19.  Foreign  Trade. 

20.  The  arts;  music,  literature,  drama. 

III  Now  go  back  and  select  the  three  items  in  which  you  are  most  interested; 
numbering  the  item  of  greatest  interest.  No.  1;  second  greatest  interest, 

No.  2;  and  third  greatest  interest,  No.  3.  Place  the  number  in  the  blank  as 
you  did  the  letters. 


IV  1.  1’Jhat  are  your  favorite  subjects  of  the  entire  curriculum  of  your 
school?  List  in  order  of  preference: 

a . b . c . 


2.  Should  the  study  of  United  States  History  be  required? 

Yes No 

3.  TIhat  is  your  understanding  as  to  the  purpose  of  teaching 
United  States  history? 


4.  Do  you  like,  or  have  an  interest  in,  United  States  History? 

Yes  No 


